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Theme

Tartu Semiotics Summer School and 14th Annual Lotman Days (Tallinn
University), celebrate 60 years from the beginning of the Tartu-Moscow School of
Semiotics.

2024 marks the 60th anniversary of the First Summer School of Secondary Modelling
Systems - an event out of which the Tartu-Moscow School of Semiotics emerged. Juri
Lotman has described the atmosphere at the Summer School gatherings as dense with
‘fruitful contradictions’ and characterised by the diversity of interests, differences in
mentality and overall dissimilarity in everything, which led to a continuous and
productive dialogue between the participants (Lotman [1990] 1998: 85).

In this way, these gatherings were a living example of one of the central postulates of
Lotmanian semiotics, namely that a new understanding of the world can arise only in
conditions of partial incompatibility. That is, in situations where misunderstandings
between the dialogue partners become a catalyst for creativity.

While creativity is primarily associated with unpredictability and the strive to transgress
pregiven boundaries in culture, from the Lotmanian perspective, the process of creating
new knowledge is always simultaneously deeply rooted in cultural memory and guided
by existing cultural models. Such a view of the creative mechanism of culture provides
valuable insight into the question of how semiotic systems learn regardless of whether
we observe the process of learning on the level of an individual mind or on the level of
culture as a collective intellect.

In the context of social acceleration, the escalation of political conflicts, global crises,
cultural fragmentation, and the growing impact of artificial intelligence, our
understanding of what it means to learn in this changing world is going through a rapid
transformation.

We invite theoretical explorations, historical inquiries and specific case studies that
would help to illuminate the nature of these transformations in various areas of life.

The topics of interest include but are not limited to:

e Culture as education: perspectives on acquiring culture in the contemporary
world;

e The prospects (hopes and threats) of artificial intelligence (and digital
technology more broadly) in teaching humanities;

e The role of arts and artistic models of the world in the curriculum;

e The Summer School of Secondary Modelling Systems as a model for inter- and
transdisciplinary collaboration;

e Edusemiotics and semiotic theory of learning;

e History of the Tartu-Moscow School of Semiotics;

e The role of schools of thought / art / science in cultural dynamics;

o Representation of the topic of schools and education in artistic texts;

o Creative research methods and learning;

e Nature as a teacher: Ecological approaches to education;



o Educational futures.

Abstracts



Barend van Heusden (keynote speaker)
University of Groningen, b.p.van.heusden@rug.nl

“THERE IS LAND IN SIGHT!”:
SEMIOTICS AND CULTURE EDUCATION

By way of an introduction, | will briefly reflect, in the first part of my talk, upon
the importance of semiotics for the study of culture. Quite matter-of-factly, as
humanities scholars we scrutinize culture, and the semiotic (semiosis, signs) is
what constitutes culture’s building blocks and basic structure(s).

I will then offer a somewhat critical view of contemporary semiotics, focusing in
particular on the deference for authorities, the tendency to get lost in
conceptual circularities and dormitive hypotheses (a concept coined by Gregory
Bateson), and the anxieties that seem to come with the transition from a
philosophical to a scientific perspective.

The next part of the talk will be about the cognitive-semiotic theory of culture
and cultural evolution we developed in Groningen in recent years. | will do so
against the background of, and in dialogue with Juri Lotman’s seminal work on
secondary modelling systems and the semiosphere. It will be argued that culture
is a learning process, and that the semiotic theory of culture provides a firm
basis for interdisciplinary work.

Finally, | would like to illustrate the fruitfulness of the theory in the context of
culture education. It will be argued that the teaching about culture, i.e., a
humanities education, is basically education in reflexive or cultural
consciousness — which comes in a limited variety of guises, one of which is the
imaginative, or artistic. The importance of sharing with pupils our knowledge
about the semiotic structure(s) of culture will be stressed, as insight in the
workings of culture provides them with a hold that is strong and stable, and
democratic, in times in which culture is growing increasingly complex and tends
to leave humans perplexed and with a feeling of impotence.
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Edna Andrews (keynote speaker)
Duke University, eda@duke.edu

JAKOBSON, LOTMAN, PEIRCE:
THE IMPORTANCE OF SEMIOTICS IN 21ST CENTURY SCIENTIFIC
INQUIRY AND RESEARCH

Roman Jakobson, Juri Lotman and Charles Peirce are three of the pillars of
structural and nonstructural semiotic theory and modelling systems. Their
works share important synergies that are amplified and strengthened when
viewed across the sign theories and modelling presented in each of them. The
following presentation will focus on revealing these important synergies and
explaining where they may or may not converge into a coherent theoretical
approach. Focal points will include Jakobson’s contributions to a theory of
speech acts, sign function and semantics, Lotman’s semiosphere and principles
of meaning generation across languages and cultures, and C.S. Peirce’s
nonstructuralist sign theory. All three of these researchers have often been
misunderstood, and we will attempt to elucidate why and how to improve future
studies that include their contributions. The importance of a cognitive neural
perspective and an explanatory (not descriptive) heuristic become central to
connecting these authors and their relevance to contemporary research across
the cognitive sciences, linguistics, anthropology and artificial intelligence in
understanding signification, linguistic and cultural development and change,
and how and why meaning generation requires the internalization of memory
and knowledge.
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Grete Arro (keynote speaker)
Tallinn University, arro@tlu.ee

CONCEPTUAL CHANGE - THE BRIDGE BETWEEN THE
PAST AND THE FUTURE OF LEARNING?

Learning has one ultimate goal: to transform our perception of the world in two
seemingly contradictory directions simultaneously—toward greater abstraction
and greater detail. Despite extensive and long-lasting philosophical and
scientific inquiry, teaching and learning practices have yet to fully realize how to
achieve this goal. However, in the past 50-60 years, there have been attempts
to apply the science of conceptual change into practice. In the lecture | will not
focus on dead ends in moving towards this goal, but rather on some of the latest
and most promising efforts to achieve breakthroughs in the daily attempts to
change our thinking (that is, to learn).
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Alexandra Milyakina and Mariia Korniietska
University of Tartu, milyakin@ut.ee and mariia.korniietska@ut.ee

QUEER CULTURE AS EDUCATION:
QUEERING THE CANON AND CANONIZING THE QUEER

When viewed from the center of the semiosphere, queer culture can be regarded
as an exemplary non-structure. Constructed across the semiotic boundary as an
essence of otherness, it does not belong to the archive nor the canon of the
core culture (Assmann 2010). However, from an external point of view, queer
culture can be considered a semiotic periphery - a flexible and dynamic area
that serves as a reserve for cultural development (Lotman 2005: 214). By using
examples from Estonia and Ukraine, the paper explores the educational potential
of queer culture through its dialogical relationship with the cultural core. The
reciprocal transference between the center and periphery is conceptualized as
two complementary processes - queering the canon and canonizing the queer.
Queering refers to the act of deconstructing the canon by revealing the
alternative non-hegemonic interpretations inherently present in the dominant
culture (Young 2012) - as exemplified by a queer recording of Estonian history
and culture in a recent volume by Pdldsam et al. (2023). The second tendency
presents itself in the amplification of vernacular practices, through which the
cultural heritage of the LGBTQ+ community is conceptualized as queer archive -
an ephemeral and personal collection of objects and experiences that offer
alternative modes of knowledge (Cvetkovich 2003: 268). The notion of queer
archive can be applied not only to physical collections of separate texts but also
to queer collage (Ball 2021), community quilt, and other intermedial phenomena.
The authors of such practices undertake a systematic deconstruction of the
established canon, followed by its intentional reconstruction into alternative
forms, thereby challenging the internal and external borders of the semiosphere.
References Assmann, Aleida 2010. Canon and Archive. In: Erll, Astrid; Nunning,
Ansgar (eds.). A companion to cultural memory studies. Berlin [u.a.]:de Gruyter,
97-108. Ball, Jack 2021. Collage as Queer Methodology: The Pleasures and
Politics of Trans and Queer Photographic Representations. PhD Thesis. Curtin
University. Cvetkovich, Ann 2003. An Archive of Feelings: Trauma, Sexuality,
and Lesbian Public Cultures. Durham: Duke up. Lotman, Juri 2005. On the
semiosphere. Sign Systems Studies 33(1): 205-229. Példsam, Rebeka; Aabrams,
Vahur; Kalkun, Andreas 2023. Kalevi alt valja. LGBT+ inimeste lugusid 19. ja 20
sajandi Eestist. Tallinn: Rahva Raamatu kirjastus. Young, Thelathia "Nikki" 2012.
Queering "The Human Situation. Journal of Feminist Studies in Religion 28: 126-
131.
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Aleksandra Sooniste
University of Tartu, aleksandrasooniste@gmail.com

RELIGIOUS LITERACY OF ESTONIAN BASIC SCHOOL
GRADUATES

One of the key competencies for formal education in international (OECD,
Council of Europe) and Estonian National Curricula for formal education and
other local policy documents is intercultural competence, which encompasses
the set of knowledge and skills to engage in intercultural interactions within
diverse societies effectively. Since the early 2000s, after the 9/11 attack,
religious aspects of culture have been integrated into the concept of
intercultural education in COE educational policy, acknowledging that religion
and culture are interconnected and interdependent. Competencies that enable
one to navigate well in the sign systems that encode religious dimensions in
different structures constitute religious literacy, which entails both instrumental
and academic aspects. Although Estonia has become significantly more
multicultural and multilingual during the past decade, the analysis of the formal
education curricula in 2022 revealed that Estonian education does not provide
students with the competencies of religious literacy. This presentation presents
the results of a survey about the academic and instrumental aspects of religious
literacy of Estonian basic school graduates conducted in 2022-2023. Even
though Estonia is known to be one of the most secular countries in the world,
with almost no religious education, the survey examines different components
of religious literacy (attitudes, knowledge, and skills) to detect the strengths and
shortcomings of the domain. Together with determining what Estonian basic
school graduates do not know about the most basic religious concepts, the
survey allowed us to look at how the local adolescents interpreted and described
various phenomena related to religion and what the possibilities are to improve
the related competencies of future students.
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Andre Uibos

University of Tartu, andre.uibos@gmail.com

A SEMIOTIC VIEW INTO MODELING TEMPORAL CHANGES
IN LEARNING MEDIA

This paper proposes an analytical tool for approaching temporality in social and
semiotic research, exemplified by analysis of changes in learning media.
Specifically, temporality is considered a semiotic phenomenon in the context of
mediatization and social acceleration. First and foremost, the argument's design
entails that time stands for something other than itself. Such conceptualization
allows temporality to be viewed as a dichotomic structure with its expression
and content plane. The division above is methodologically inviting because it
enables specific data categories that correspond to either qualitative or
qguantitative approaches: time-expression functions as a sign system, thus
suitable for the qualitative approach, and time-content can be modeled as
discrete quantitative data. Apart from articulating the dichotomic structure of
temporality, this paper addresses the evolution of learning media, conducting a
temporal analysis of the subject. A two-axis model of temporality is suggested,
onto which acceleration of learning media is projected. The argumentation of
this paper stands on Saussurean structuralism and Juri Lotman's concept of
modeling systems within the macro-sociological context of acceleration society
by Hartmut Rosa and mediatization. The time-expression/content model is of
analytical usability as it helps to methodologically constrain the growing
complexity of the modern phenomenon of time.

12
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Andrey Makarychev

University of Tartu, andrey.makarychev@ut.ee

URBAN BIOPOLITICS AND VISUAL SEMIOTICS:
ESTONIA IN THE LIMELIGHT

This presentation discusses how visual semiotics can be a methodologically
helpful approach to studying biopolitics and biopower in urban environments.
The research is based on the cases of Tartu and Narva, two Estonian cities
bidding for the title of European Capital of Culture 2024. Empirically, this study
is grounded in participant observation and field notes of cultural and artistic
events in both cities and other visualized materials reflecting the ongoing urban
semiotic dynamics.

13
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Anna Hainoja and Aarne Ermus
Estonian Military Academy, anna.hainoja@mil.ee and aarne.ermus@gmail.com

CULTURAL BORDERS AND MILITARY EDUCATION:
EXPLORING THE DICHOTOMY OF 'OWN AND OTHER'

Amidst the geopolitical shifts catalyzed by the Russian Federation's extensive
invasion of Ukraine, the Estonian Military Academy has thoroughly reviewed and
enhanced its educational curricula and offerings, aligning with global trends.
One of the initiatives among these enhancements is a new elective course
tailored for master's students at the academy. Entitled 'Understanding Russian
Society in the Context of Cultural History,' this course is designed to delve into
the nuances of Russian society across various epochs of its history. Its primary
objective is to equip students and officers of the Estonian Defence Forces with a
nuanced understanding of Russia's cultural evolution and its contemporary
relevance. At the heart of the course's appeal is students' desire to comprehend
the motivations and perspectives of neighboring populations, particularly within
the framework of potential adversarial relationships. In the forthcoming
presentation, the course instructors will offer a comprehensive overview of the
course's conceptualization, development, and implementation journey. We will
illuminate the pedagogical challenges encountered along this path and delve
into the feedback received from officers, shedding light on the course's
profound impact on their intellectual and professional development.

Furthermore, our presentation aims to provoke broader reflections on the
pedagogical methodologies employed in military education, advocating for a
balanced integration of theoretical discourse alongside practical training.
Additionally, we will examine ethical considerations surrounding teaching
Russian culture to Estonian military staff, underscoring the broader implications
of cultural understanding within military contexts. In conclusion, this
presentation endeavors to offer valuable insights into developing and
implementing innovative educational initiatives in the military field while also
highlighting the significance of cultural understanding in nurturing military
engagements.

14
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Antonio Milovina
University of Zagreb, amilovinal@gmail.com

PHILOLOGY IN THE AGE OF Al: A NEW UNDERGROUND?

"Notes from Underground"” by Fyodor Dostoevsky is often thought of as a
turning point in the author's literary work, a novel that delves into the depths of
human existential doubts. The main character's existence, confined in the limits
of his solipsistic thought process, devoid of any contact with the "real other,”
puts forward issues of the nature of reality: a pure language reality, or as E. K.
Sozina puts it, "a discourse - writing - literature system." To delve deep into the
complex fabric of literary discourse is the primary goal of a philologist, and
today, his research endeavor is challenged by a new emerging technology -
artificial intelligence. Can the appearance of complex algorithms such as Large
Language Models (LLMs) be the turning point for modern philology? Does the
possibility of utilizing a technology capable of producing a vast amount of
coherent and meaningful text in a short period present a danger of carrying
philology into the Underground, confining a philologist in his reality devoid of
any surprises, as |. Baumann and G. Mein write? To grapple with these questions,
I, a philologist, plan to utilize an LLM as a research assistant. By using a
computational tool in a novel way, more precisely, by engaging in a dialogue with
it, | suggest a possible new supporting method in conducting philological
research. The very fact of engaging in a dialogue with the "other" that is not a
"real other" sets the stage for exploring a balance between possible severing of
philologist's ties with the richness of traditional scholarly dialogue and using an
LLM's innovative research potential.
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Benediktas Vachninas
Vilnius University, benediktas.vachninas@flf.stud.vu.lt

FROM SYMPTOMS TO KNOWLEDGE:
TOWARDS SYMPTOMATOLOGICAL MODEL OF LEARNING

This paper examines the case of symptomatological inquiry as a model of
learning. Examining the nature of medical knowledge, it explores the dynamics
between patient and physician in light of the student-teacher relationship. A
central question arises: Is it possible to inventory all symptoms of a specific
disease? The response to this query presupposes two types of patient-doctor
relationships, thus implying different concepts of disease as an object of
knowledge. On the one hand, the biomedical paradigm (Michel Foucault)
describes a symptom as the empirical unit. In this sense, the patient is seen as a
passive figure in symptomatological inquiry.

On the other hand, the biosemiotic paradigm (Thure von Uexkdll) defines a
symptom both empirically (Secondness) and symbolically (Thirdness). In this
regard, it assigns active roles to both the patient and physician during the
symptomatological examination. The paper argues that symptomatological
inquiry, when defined in biosemiotic terms, serves as a foundational model for
learning, where knowledge is seen as an expanding phenomenon. Firstly, it
demonstrates the dynamics of learning in the patient-physician relationship by
describing it in terms of Firstness, Secondness, and Thirdness instead of
depicting it as the transformation from subjective symptom to objective sign,
from the patient's ignorance to the doctor's knowledge. In this manner,
secondly, the paper reveals that learning encompasses both phenomenological
and cognitive relations with the world. Thirdly, it exposes the relevance of
symptomatological inquiry to Charles S. Peirce's concept of knowledge.
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Ekaterina Velmezova and Kalevi Kull

University of Lausanne - University of Tartu, ekaterina.velmezova@unil.ch and University of
Tartu, kalevi.kull@ut.ee

THE PROBLEMS OF LEARNING AND EDUCATION
DISCUSSED AROUND THE TARTU SEMIOTIC SCHOOL

In a series of interviews that we organized with several leading semioticians of
the late twentieth and early twenty-first centuries who were, in one way or
another, connected with the Tartu semiotic school, some attention was paid to
the problems of learning and education. This situation partly reflects problems
related to education that were of interest to the direct participants of the school
themselves. Vyacheslav V. Ivanov, in his interview, pinned great hopes on
solving pressing educational problems. In this way, he relied on work on
neurosemiotics (the use of knowledge of a semiotic nature in organizing the
educational process). Boris A. Uspenskij also discussed the teaching of
linguistics and semiotics in his interview, as well as other scientists we
interviewed (Myrdene Anderson, Umberto Eco, Roland Posner, Stuart Kauffman,
Winfried No6th, Paul Cobley). Particular attention in this regard deserves the
interest of the interviewees, revealed by our interviews, in some non-standard
learning, the idea of which was also present in the earlier reflections of the
semioticians of the Tartu school.
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Epp Adler

University of Tartu, eppadler@ut.ee

UNVEILING THE COMPLEXITY OF TEACHING DYNAMICS:
MODELING POSSIBILITIES AND IMPACT

The teacher teaches, and the learner learns. The teaching and learning process
can often be oversimplified as a transparent binary exchange. However, this
portrayal fails to capture the intricate dynamics inherent in educational
interactions. Viewing learning as an ongoing process of interpretation or as the
construction of semiotic scaffolding suggests that learning is constant.
However, is the knowledge or scaffolding acquired always aligned with the
teacher's intentions? Educational settings are intricate environments shaped by
numerous internal and external factors that intertwine and are open to
interpretation. While it is commonly assumed that teaching occurs between two
independent agents, we must also question the consistent presence of
subjectivity and agency. Despite the physical co-presence of both teacher and
learner, agency within the teaching space may be lacking. In this paper, |
propose delineating and advocating for a triadic perspective on how teachers
model the teaching environment and its impact on the tangible teaching and
learning experiences. This triadic model offers a framework to comprehend the
complexity and fluidity of variables within the teaching environment and how
educators navigate them. While the teacher occupies one position and the
learner another, the crucial question arises: Who occupies the third position?

18
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Herman Tamminen
University of Tartu, herman_tamminen@hotmail.com

EACH AND EVERY LIE MURDERS SOME PART OF THE
WORLD... A CUBISTIC PERSPECTIVE ON 'ACQUIRING
CULTURE’

This presentation discusses the problem of acquiring culture as a typological
characteristic. Correlating 'culture’ as the preservation of non-hereditary
information, generation of new texts, and suprabiological rules and bans with
'tradition' as a mechanism of social transmission yields an accurate idea of its
basic mnemo-mechanistic socio-functional principles. Natural language
provides the foundation for other signalization and secondary modeling
systems, whereas grammar provides the primary metaphysics of/for language
users. Both cultural facts and the outcomes of secondary systems exist in
various phenomenons of 'culture,’ founded on ‘'tradition." This suggests the
analogy 'language/grammar: culture/tradition.’ Cultural exchange has existed
for as long as cultures have, and their directional tendency in communicative
situations oscillates between informed/informing, closed/open,
centripetal/centrifugal, etc. However, due to recent technological changes in
communication, the velocity of translating cultural facts and other texts has
accelerated, often leading culture to accept and adopt the alien as it is
presented. The presence of alien facts and texts (re-)defines the referential
framespace with what they relate, affecting institutions' partiality. The abrupt
changes in understanding what is own and what alien trinkles from 'culture’ to
'language,’ from 'language' to 'grammar,' and perforates the frame of 'tradition’,
thereby re-arranging their constrictive metaphysics. Depending on whether a
given culture conceives itself as a collection of texts or rules, whether it
considers that which exists to be correct or that which is correct to exist, sets
the curative parameters for alien matter and provides the basis for the cultural
code, which in turn define the type of culture.
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Hugo Armando Brito Rivera and Salvatore Patera

Metropolitan Autonomous University, hugoarmando.britorivera@izt.uam.mx and University of
International Studies of Rome, salvatore.patera@unint.eu

EDUSEMIOTICS AND LEARNING TO LEARN:
ADVANCING AND EXPLORATORY CONCEPTUALIZATION

In this presentation, we argue the suitability of analyzing the Learning to Learn
(L2L) concept from edusemiotics, which represents an emerging research field.
L2L is an essential competence for lifelong learning and a crucial concept in
international educational policies. Various organizations, local and international,
have reiterated the importance of L2L in school contexts, justifying this
competence as a central educational objective in the 21st century. Our
presentation explores how L2L can be conceptualized from the edusemiotics
perspective. To do so, we approach three cross-cutting questions: (1) How are
signs and symbols used in educational materials, representations, and practices
to promote learners' agency and cognitive/noncognitive skills in students, thus
fostering the competence of L2L? (2) What is the role of semiotic mediation in
constructing learning environments and learning relationships that facilitate the
development of reflective learning strategies and life skills among students? (3)
How do semiotic representations influence students' perception, intrinsic
motivation, meaningful learning, and understanding of learning strategies, and
how can these representations be optimized to promote strong competence in
L2L? To develop the discussion, we stem from the sociocultural approach to L2L
and Vygotsky's discussion about the higher functions of the human being as
products of mediated activity. As a part of the conclusions, we highlight how
L2L development is mediated by psychological instruments of a semiotic nature,
such as language, gestures, signs, memorization techniques, and self-regulation
strategies, among other aspects, that compose the semiotic interaction and
communicative system used in daily educational settings.
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Igor Pilshchikov
Tallinn University - UCLA, pilshch@tlu.ee

DIALECTICS VS DIALOGUE IN LOTMAN'S THOUGHT

Focusing on Juri Lotman’s adaptation of Hegelian, Marxist, and Tynianovian
terminology, the paper delves into Lotman’s application of the concepts of
“dialectical contradictions,” “struggle of opposites,” and “dialectical sublation” to
all kinds of artistic texts and the semiosphere at large. The second part of the
paper examines how Lotman reinterpreted the Bakhtinian concept of dialogism
to analyze artistic texts and socio-cultural processes. The concluding part
analyzes how Lotman utilized the concepts of dialectics and dialogue to analyze
the explosion-like development of the early post-Soviet Russian and Estonian
societies. Does his thought give us a clue to understanding the state of affairs
today?
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MAKING (SENSE) OF TEXTS FOR XXI CENTURY
STUDENTS

In the previous years of researching the practices of teaching writing in
Estonian high schools and universities, we have repeatedly seen that the
student's awareness of language and texts and their ability for independent
critical reading is relatively weak. One of the causes for this tendency lies in how
writing and reading are taught: usually through an existing (and often out-of-
date) list of genres with rigorous - though often arbitrary - lists of formal
features. Because of that, many students do not learn to engage with the
content of the texts critically. This problem has become particularly acute in our
current time when the definition of text and its types and forms are constantly
shifting. Teaching reading and writing in schools should become more flexible
and oriented on texts' communicative and functional properties. Concepts from
semiotics such as dialogue, incompatibility, and socio-communicative functions
could be employed to fill that gap (e.g.. Rickberg 2023) and give students the
means to navigate the XXI century semiosphere - make not only sense of the
historical and contemporary text types but also the ones that are yet to come.
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Ivan Silobrc¢i¢
University of Zagreb, isilobrc@m.ffzg.hr

LEARNING DEAD LANGUAGES:
ON EMIL CIORAN AND 18TH CENTURY FRENCH

Emil Cioran’'s (1911-1995) highly baroque French essays and often mutually
contradictory aphorisms invite an obvious question: How could ‘his French’
formulate literature in such a refreshing manner? Having written most of the
oeuvre in Romanian (cca. 1931-1946), with more sparsely written but richer work
in French (ca. 1946-1991), he learned this language by way of reading 17th and
18th-century French moralists, in particular Diderot and Mme de Staél, to
become deemed by Saint-John Perse to be the greatest stylist of the French
language after the poet and diarist Valéry. His remarks on language, both in his
published opus and in his notebooks and letters, which are still being published
posthumously, show a predisposition toward self-reflection about his rare
predicament as a writer who jumped languages, a state which can be explored
by way of Sorokin's stylization (literary imitation) in fiction, Spinoza’s use of
Latin and Cioran’s rich use of German words to supplement his French. Acutely
aware of the limitations of language and his propensity toward a Daoist and Zen
Buddhist conception of silence (thus, of avoiding language) akin to Pascal
Quignard’s thoughts on language, his command of Classical French (the French
literary norm in the 17th and 18th centuries) produces a highly dislocating.
alienating ‘way of putting things’ in his adopted French; his command of
Romanian disappeared throughout his life, revealed itself not to have been a
new robe, but a new skeleton.
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J. Augustus Bacigalupi

University of Tartu, bacigalupiworks@gmail.com

EXPLORING PEDAGOGIES:
THE PIVOTAL ROLE OF IRREDUCIBILITY IN LEARNING SEMIQOTICS

It will be argued that irreducibility is a pivotal concept in developing semiotic
pedagogies. Irreducibility is intended in the Lotmanian sense that neither
translatability nor untranslatability can be reduced to the other; neither extreme
term exists in of itself. In meaning-making, "[t]he combination of translatability-
untranslatability (each to different degrees) is what determines the creative
function" (Lotman, 1990, p. 15). To interrogate these claims in the context of
learning, this presentation will start by summarizing some of the exercises
employed in architectural design curricula to teach students to embody similar
ideas. For example, on a 15 cm by 45 cm wooden board, students in their first-
year studios are asked to build abstract 3D representations of both 'centrality’
and 'decentrality’; each concept is built separately (15 x 15 cm) at extreme ends
of the board. The task is to build a 3D model between the extremes that
gradually and continuously transitions from one modeled concept to another.
Having introduced the preliminary claims above and examples of how it can be
taught, | will engage the audience about their experience with this concept:
Does irreducibility occur in their curricula, and is it important? If so, is it difficult
to teach? If not, why not? Mindful of the audience's responses, | will summarize
a model of semiosis that can explain the "creative function" in physiological
terms. Moreover, based on this model, both a novel means of explaining
Lotmanian irreducibility and its importance in semiosis will be illustrated.
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Kati Kapp

University of Tartu, kapp.kati@gmail.com

PEER FEEDBACK AS COMMUNICATION IN WRITING
PROCESS

Feedback as a natural part of learning must reduce the gap between current
knowledge and the goal (Hattie, Timperley 2007). In the writing process - one of
the main (learning) activities practiced in schools - feedback is particularly
important due to the social nature of writing (e.g., Nystrand 1989). This way, the
ability of the text to carry meaning is realized in communication with the reader
(Lotman 1991). Feedback given at the right time and in the right form can be
applied to the work in progress as it guides the writer to implement the
necessary changes in their text (Court 2014, Huisman et al. 2018). According to
our data from surveys among Estonian high school students and teachers,
feedback in the writing process is uncommon in Estonian schools. Students
usually receive feedback from their teachers only once they have handed in the
final text. However, they ask for feedback for incomplete texts on their initiative
from their family members and fellow students. Thus, there is a favorable
ground for a wider implementation of feedback in teaching. | will talk about it in
the presentation.
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Lauri Linask
Tallinn University, lauri.linask@tlu.ee

JURI LOTMAN'S CONCEPT OF AUTOCOMMUNICATION IN
THE CONTEXT OF HUBERT HERMAN'S DIALOGICAL SELF
THEORY

The “dialogical self” concept in psychology describes the mind’s disposition to
imagine internal dialogues involving participants in different positions. Hubert
Hermans’ dialogical self theory, prominent in cultural psychology since the
1990s, proposes that the self, functioning as a society of mind, includes a
multiplicity of interacting self-positions. “Autocommunication” describes
communication with oneself. Although the concept is best known after
Lotman’s work in cultural semiotics, the idea traces back to Jakobson's
“intrapersonal communication” and further to Peirce’'s claim that thinking, in
general, is carried on in the form of internal dialogue. Lotman distinguishes two
types of autocommunication: the mnemonic type of using signs to remind
oneself of something and the type in which a communicating subject actively
interacts with and interprets oneself - the “I-1" type. Specifically, the “I-1" type is
relevant to personal diaries, internal monologues, and other kinds of self-talk.
Both semiotics and the dialogical self theory have sought to surpass the
internal-external divide and hold that phenomena of mind, external or internal,
are communicative. This paper argues that “I-I" type autocommunication and
the idea of secondary modeling systems present valuable models for explaining
dialogical processes within an individual's mind. The study of self as a textual
phenomenon in which textual devices within the discourse with one’s self-guide
communicative interaction, as well as the subjective positioning of the discourse
itself, proves beneficial to understanding the psychological self and learning
about it in the analyses of observations.
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FIGURATIVE REPRESENTATIONS OF THREATS AND

EXPECTATIONS RELATED TO ARTIFICIAL INTELLIGENCE:
MAPPING SCIENCE POPULARIZATION MEDIA

The paper invites us to discuss figurative representations of Artificial
Intelligence (Al), looking for its conceptualizations as a machine, tool, or
humanlike entity. Based on an analysis of its discussions on Estonian, French,
and German science popularization media portals (novaator.err.ee, actuia.com,
and others), the paper aims to map the metaphoric language employed in these
explanations, focusing on the discussions about transformations in the teaching
and learning processes induced by Al. As innovation and complexity always
encounter some difficulty in understanding, the explaining discourse often uses
a relative figurative analogy. The TOOL metaphor, for example, varies in our
corpus from a KNIFE to be used well in purpose to the descriptions of a rather
autonomous systemic CONSTRUCTION. The conceptualizations of Al as a living
ENTITY, on the other hand, focus on the central dilemma: is this human-
designed humanlike machine system a THREAT for human existence, taking
over all of its power, or a SERVANT, FRIEND, or some other human functional or
affective properties possessing entity? Thus, while metaphorization can help
explain, it is also essential to recognize that metaphors come with their own
conceptual framing and can form specific networks (Kévecses 2020). Therefore,
we need to be mindful of how our metaphors shape our understanding of
complex topics - are we sowing a dystopian fear of a MONSTER, utopian hopes
for an all-powerful TOOL at our service, or other images?
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Maria M. Przeciszewska
National Library of Poland, m.przeciszewska@gmail.com

POLISH SCHOOL CANON IN RUSSIAN STATE GIMNASIUM
OF THE VISTULA LAND (PRIVISLINSKIJ KRAJ), 1863-1894

The fall of the 1863 Uprising marked the end of Polish education in the Kingdom
of Poland and the Russian authorities' takeover of Polish literary studies. Initially,
it aimed to disconnect young Poles from 'politics,'" which was understood as
combining Polish patriotic ideas and independence activities. Later, the Russian
authorities shifted this goal towards standardizing education throughout the
entire Russian Empire. These changes resulted in a shift in the position of Polish
literature within the hierarchy of school subjects and the replacement of the old
literary canon with new reading recommendations. Drawing from the analysis of
the official textbooks, students' memoirs, and fiction literature, | will illustrate
how the Polish school canon evolved after 1863, how it differed from the
'unofficial' canon, and how it aimed to shape the worldview of Polish youth.
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Maria-Kristiina Lotman
University of Tartu, maria.lotman@mail.ee

DRAMA AS TRANSFORMATIVE PRACTICE:
EDUCATIONAL THEATRE IN TEACHING ANTIQUITY IN ESTONIA

Drama is one of the most creative forms of learning, and its various advantages
have been confirmed in numerous studies. Drama can be beneficial as an
educational tool in teaching language, history, or culture; it can foster a deeper
and more nuanced understanding of literature, develop critical thinking, and
support textual analysis. Creative meaning-making activities in education
effectively link theory with practice and provide a clearer understanding of the
logic of events and narrative structure. Adapting drama from page to stage
allows students to experiment with different sign systems and understand how
they can amplify, complement, and cancel each other out. Educational drama
has played a specific role in teaching classical antiquity in Estonia. The first
recorded theatrical event in Estonia was a school performance in 1529 to
demonstrate the progress in Latin by staging Terence's "Andria."

Another notable example is the Antiquity Theater, supervised by Mari Murdvee,
which was active from the 1990s to the mid-2000s in Tartu, supporting the
classics studies at the University of Tartu. Thirdly, worth mentioning are the
recent productions staged by BA student Richard Rees and supervised by
lecturer Kadri Novikov at the Department of Classics in Tartu. The presentation
briefly introduces the first two cases. However, it focuses on the last, the
description of which is based on interviews with key agents and participant
feedback, assessing its benefits primarily from the perspective of educational
activities but also highlighting other outcomes observed in the study.
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DIMENSIONS OF SEMIOSPHERE:
COMPUTATIONAL METHODS AND MULTIDIMENSIONAL SPACES

Juri Lotman’s concept of semiosphere describes culture as a spatial
phenomenon. | approach it as a semiotic framework of analysis and discuss its
relation to spatial computational methods that are rarely combined. | compare
computational approaches pertaining to multidimensional vector spaces with
Lotman’s semiosphere to demonstrate how these approaches may transform
the understanding of phenomena under study and what is to be gained by this
comparison. On the one hand, such multidimensional vector spaces go beyond
two- and three-dimensional, although they are often transformed to it for
visualization purposes. There are well-known problems in understanding the
relations within such multidimensional spaces and their visual depictions.
Analysis of cultural phenomena as a semiosphere may encounter similar
difficulties. For example, there may be different centers and peripheries
depending on different features, and what seems distant from one perspective
may not be so from another.

On the other hand, these methods are used to analyze dynamic cultural
processes that only gain meaning through interpretation. Semiotics is well
aware of it and brings into focus, e.g., the role of the interpreter in transforming
clusters and collections of seemingly related elements. Finally, these
comparisons provide an example of an interdisciplinary approach that seeks to
overcome simple qualitative-quantitative division.

30


mailto:mark.mets@tlu.ee

Marta Kucza
University of Tartu, marta.kucza@ut.ee

MY COMMUNITY OF INQUIRY:
PEIRCE, DELIGNY, AND THE RESIDENTS OF MAARJA KULA

For my current research project on nonsymbolic ways of knowing non-human
living beings, | set up an experimental film and sound workshop in Maarja kula, a
supported living facility for adults labeled with learning disabilities. In this paper,
I will draw analogies between the community of inquiry proposed by Charles
Sanders Peirce, on which | modeled my research project, and Fernand Deligny’s
thought emerging through his long-term work with autistic people. Moreover, as
much as Peirce’'s, Deligny’'s philosophical project is permeated by the
establishment of habits. For Deligny, habit is the effect of an encounter and a
shared territory. | will also explore indexicality as the modality that allows for
being together in learning.

Furthermore, | will propose art-based methodologies that allow not only for
learning through the other’'s perspective but also learning through the other’s
mode of existence, as if it were a distinct mode of inquiry. Controlled
equivocation, referential alterity of homonymic concepts (Viveiros de Castro
2004) resonating with Lotmanian partial incompatibility, is a method that keeps
incommensurability unsettled. Most importantly, | will weave into these
theoretical considerations my experience of learning from the research
participants, our non-human companions, and through our shared creative
practice, including some uncertainties that my research brought about. Is there
a non-semiotic space in the relationship with the other, a gesture that is not a
sign, as Deligny proposed? How can we learn from these gaps while keeping
them intact and honoring the other’s right to opacity (Glissant 1997)?
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THE EDUCATIONAL SEMIOSPHERE:
LOTMANIAN CONCEPTS AS MOTIVATIONAL DYNAMIC TOOLS WITHIN
THE ACADEMIC CLASSROOM

In my presentation, | will introduce my course structure and the method |
implemented based on Lotman’ian concepts. By doing so, | want to open up a
space for discussion on Lotman’ian studies as transformative tools in the
process of learning and teaching, especially in the spatial context of the
classroom. The goal of my course was two-tracked: | wanted to figure out a way
how to make the concept of the semiosphere both an accessible class content
to learners of different cultural and academic backgrounds and, at the same
time, a useful teaching tool to instructors. As course material, | used “On the
Digital Semiosphere: Culture, Media, and Science for the Anthropocene” (Hartley,
Ibrus, and Ojamaa, 2021). For instance, in terms of modeling and translation, the
content of this text was provided to the presenter by the summaries of their
class peers who had read the text as a primary source. Applying Lotman for
teaching revealed a dynamic educational goal balancing translatability and
untranslatability: for students to understand while being motivated to continue
asking questions. Finally, | want to meditate on the idea of the Lotmanian
concepts as a contemporary educational tool within the transformational age of
education.
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INTERSECTING PATHS:

THE TARTU-MOSCOW SCHOOL, LUNAR ROBOTICS, AND NEW
CHRONOLOGY AS DISTINCT PRODUCTS OF THE SCIENTIFIC
REVOLUTION

In the history of knowledge, periods of nomothetic development, or “normal
science” as Thomas Kuhn calls it, are often juxtaposed against “scientific
revolutions” that catalyze new epistemological paradigms. Following WWII, the
advent of cybernetics and computer science sparked a resurgence in applying
mathematical methods within the humanities, closely tying these fields to
structuralism and semiotics. This era of intellectual fervor heralded the
integration of exact methods into cultural studies, as exemplified by the Tartu-
Moscow School of Semiotics, and this period attracted mathematicians and
natural scientists to the humanities, where their ventures sometimes produced
interpretations that diverged significantly from established academic norms.
Despite promoting ideas considered fringe or pseudoscientific within the
humanities, some of these scientists found a degree of resonance or support
within the TMS community. This juxtaposition highlights the dual nature of
scientific revolutions: they can propel profound interdisciplinary insights and
controversial speculations. The presentation will explore two cases where
successful natural scientists, known, however, for their controversial or
pseudoscientific endeavors in the field of humanities, sought and occasionally
found support from Juri Lotman. The first involves Mikhail Ignatiev, an engineer
in automated systems, who envisioned lunar robots capable of mutual
communication—a concept that flirted with the edges of practical science (and
does not even sound implausible today). The second examines mathematician
Anatoly Fomenko and his radical “new chronology” theory, which dramatically
reinterprets historical timelines, challenging conventional historical scholarship.
These examples underscore the broader impact and unintended consequences
of scientific revolutions, suggesting that what might sometimes be dismissed as
pseudoscience is not merely a miscalculation but an inevitable by-product of
these profound shifts in understanding.
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ANTICIPATING PEDAGOGICAL FUTURES:
TECHNIC SPECULATIONS

Futures and anticipation studies contemplate the futures of everything,
applying a variety of futures methods such as strategic foresight and future
scenarios. Over the last 20 years, different approaches to educational futures
have emerged, such as the consideration of what the entwining of technologies
and learning means for the future of education. These contemplations tend to
adopt a more general, birds-eye view, e.g. what kinds or types of university
systems there may be in the future. In this paper, | adopt Siegler's (1998; 2019)
notion of techne and techno pharmacology for anticipating the future of
teaching-learning, or, in other words, pedagogy. The future of pedagogy is the
future of meaning-making, sign and semiotic possibilities at the intersection of
creation, techne and interpretation. The word techne and the adjective technic,
rather than technology, is apt to highlight how our everyday experiences and
knowledge are inherently entangled with all kinds of technologies and artefacts,
digital or not, which jointly exude world-making capacity to automate, monitor,
expand, help and transform, including their pharmacological nature that can
harm, resolve and heal. I'll wrap up the paper with an example of speculative
technic method that embeds inquiry graphics (Lackovi¢, 2020).
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SCHEMING WITH JAKOBSON AND LOTMAN

My presentation is about mapping Juri Lotman's five social-communicative
functions of the text onto a visual representation (scheme) of Roman
Jakobson's six functions of speech, pointing out the instances of
"cryptoanalytic” tendencies in both authors. This involves (1) questions about
the fundamental code/text asymmetry between participants in any
communication act, (2) the differentiation of signs, messages, and texts
mediating between them, (3) the role of shared cultural context, tradition, and
memory, and lastly (4) the semiotic autonomy of complex artistic texts. The aim
is to show that when Lotman's text functions are mapped onto a scheme
following Jakobson's linguistic functions, four more hypothetical functions
come crawling out of the "schemework," some of which may become relevant if
Al is conceptualized as a type of autonomous text engaged in not only auto- and
intercommunication but also "transcommunication” (strike "the medium is the
message," write "channels becoming conscious").
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CONTEMPORARY ESTONIAN RAP: THEMES, MOTIVES,
AND CULTURAL CODES

This presentation focuses on contemporary Estonian rap lyrics as cultural codes
through which its audience acquires societal and cultural knowledge. As several
researchers have pointed out, rap lyrics can be considered the most popular
form of poetry among the younger generation in the US. The same trend applies
to present-day Estonia. While hip-hop culture arrived in Estonia already at the
end of the previous century, it is only in the last decade that a new wave of rap
has emerged, becoming one of the most significant subcultures in popular
music. Traditionally, hip-hop comprises four elements: graffiti, breakdancing,
DJing, and MCing (rapping). In Estonia, the emphasis lies particularly on the
latter, rapping, where lyrics and poetic devices play an essential role. Alongside
entertainment, the world of rap subculture has always been characterized by
strong societal and political messages. The paper examines, on the one hand,
what political, social, and didactic messages are conveyed in contemporary
Estonian rap lyrics, as well as the attitudes, values, and sentiments expressed
therein.

Given that rap poetry often incorporates various natural languages and cultural
codes, it exhibits multilingualism in the semiotic sense. Therefore, the second
aim is to investigate rap poetry as a sign system: how these linguistic and
cultural elements contribute to the meaning-making within the genre. The lyrics
of the most popular Estonian rap albums released in the last decade (by artists
such as Genka, Nublu, villemdrillem, among others) serve as the source for
analysis.
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WALLS THAT SPEAK:

EXPLORING THE EDUCATIONAL VALUE OF KAUNAS MURAL ART IN
INTERSEMIOTIC TRANSLATION

This presentation explores how Kaunas murals, as a form of urban landscapes,
serve as educational tools that promote visual literacy and cultural awareness
among students. By defining intersemiotic translation and its relevance to visual
arts, the study sets the groundwork for analyzing specific murals in Kaunas.
These artworks are chosen for their exemplary capacity to represent and convey
complex narratives through visual media, offering students accessible and
engaging educational content. The analysis focuses on how mural art interprets
and communicates themes derived from Lithuanian literature and history,
making it an invaluable resource for interdisciplinary learning. The presentation
outlines methods for integrating mural art into educational curricula, proposing
practical approaches for using these visual resources in teaching diverse
subjects such as history, literature, languages, and art. It also highlights the
challenges involved, such as the need for contextual understanding and
suggesting solutions like digital documentation and interactive platforms to
enhance educational outcomes. This approach underscores the significance of
integrating artistic expressions into the curriculum to enrich students’ learning
experiences and broaden their cultural perspectives.
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TOWARDS A RELATIONAL UNDERSTANDING OF MUSIC:
CULTURAL SEMIOTICS IN PERSPECTIVE

This work undertakes an exhaustive exploration of the nine theses of semiotic
analysis of cultures as proposed by Juri Lotman, Vjacheslav lvanov, Aleksandr
Pjatigorskij, Vladimir Toporov, and Boris Uspenskij in 1973. This theoretical
framework sheds light on the intricate interplay between cultural categories
such as culture, language, texts, and semiotic systems within the realm of
perceiving musical phenomena. Each thesis is expounded upon within the
context of musical phenomena, with accompanying examples, aiming to
elucidate how semiotics in music can be conceptualized according to these
theses. By amalgamating authors, theories, and schools from diverse disciplines,
this endeavor constructs a theoretical map representing the current state of
cultural semiotics studies of music. Viewing music not as a static object of study
but as a dynamic situation, a fruitful dialogue emerges between cognitive
musicology, existential semiotics, and cultural semiotics. This dialogue positions
us relationally to understand music in a novel manner, thereby paving the way
for a different comprehension of cultural dynamics, structure, and language.
The dual objective of this exploration is twofold: first, to demonstrate how the
theses can facilitate modeling the dynamic research field in semiotics of music
for a pedagogical application, and second, to comprehend cultural dynamics by
extrapolating insights gleaned from music as a situation—a dynamic, kinetic
space.
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Seyedeh Maede Mirsonbol

University of Turin, seyedehmaede.mirsonbol@unito.it

CULTURAL REPRESENTATION IN LANGUAGE LEARNING
UNDER AN EDUSEMIOTICS PERSPECTIVE SPHERE

Learning in a communicative environment is always affected by cultural
background, values, and previous experiences (0O'Halloran, 2023). Throughout
years of research regarding culture in education, the concept of language
learning from signs in our lives and creating real engagement by their
representation of events has been outcasted. This is because educational
sciences consider itself disciplinary research and are not significantly involved
in forming a combination with other fields of study. This gap is even more
noticeable in the contemporary learning environment, with technology and
online platforms, which negate the traditional use of educational methods
(Leone, 2021). To overcome this obstacle, the Edusemiotics theory of learning
(Semetsky & Stables, 2014; Stables et al., 2018) is the perspective that | choose
to review to evaluate its potential for future studies in applied educational
classrooms. This study aims to present a rich overview of Edusemiotics
literature (2014 - 2024) and its outlook toward cultural competence to take the
next step to be applied in the actual classroom environment. Moreover, the
study critically argues how it will benefit educators and learners to participate in
building up their cultural knowledge and be active in semiosis to form concepts
by semiotics principles employed for learning a language in Edusemiotics’
interdisciplinary approach. The theoretical framework to support cultural
understanding in education by semiosis is supported by Lackovic (2020),
Campbell et al. (2019), Semetsky (2015, 2016), Petrilli (2016), and Hamid et al.
(2020).
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Stacy Olive Jarvis
The University of Birmingham, musician@sjarvis-violin.co.uk

THE PHENOMENON OF TRANSGRESSION:

INTERSECTIONS BETWEEN JURI LOTMAN'S WORKS AND ITS
REFLECTION IN CLASSICAL MUSIC

This study examines the intersection of philosophical ideas proposed by Juri
Lotman and classical music. The author demonstrates that a central focus of
Lotman's works lies in the phenomenon of boundary transgression, or
transgression. Lotman's investigations allow for the explicit elucidation of
various aspects of the transgression phenomenon and its determination within
musical compositions. Through examples from the works of Johann Sebastian
Bach and Frederic Chopin, the author argues that transgression serves a
structurally formative and meaning-generating function in classical musical
compositions. During transgression, tendencies towards the dissolution of
musical themes within a stream of variations, their extraction from a stable and
self-identical state, and the transcendence beyond inherent boundaries, even to
the point of erasure, come to the forefront. The author concludes that
transgression is a universal and essential component not only of artistic but also
of musical text itself.
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Teresa Arndt
J. E. Purkyné University in Usti nad Labem, tereza.arndt@email.cz

REMEMBRANCE EDUCATION AS CULTURAL
TRANSMISSION

"Memory is not a passive storehouse of information; it is an active mechanism
that shapes our understanding of the past. "In Juri Lotman's view, the cultural
memory is not static - it evolves through education and the continuous
reinterpretation of cultural signs. Institutions such as museums should act as
the specific memory carriers. This is also the role of schools and universities, but
"without the possibility to apply the lessons learned to reflection and action,
knowledge and empathy remain superficial and moralizing. "The problem does
not only relate to working with memory, but it is also about using this type of
knowledge in education in a way that helps us to form democratic attitudes and
values, which we can use in the future. The remembrance education signifies an
attitude of active respect and encourages empathy, critical thinking, and
appreciation. It involves teaching an understanding of historical events,
sacrifices, and the impact of conflict on individuals and communities. In my
paper, | will focus on the relation between Lotman's concepts of cultural
memory, values, and symbols in the system of culture. | will compare these
terms with the pillars of remembrance education. My goal is to present particular
educational methods and use them to describe the process of cultural
transmission and preservation of memory and its didactic use. The theoretical
background will be composed of the works of Juri Lotman and the methodology
of remembrance education (created by EUROCLIO or Herinneringseducatie).
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Tiit Remm
University of Tartu, tiit.remm@ut.ee

THREE DECADES OF DEVELOPING SEMIOTICS
CURRICULA IN TARTU

Semiotic courses are taught in numerous universities worldwide; however, study
programs in semiotics are rare. In Tartu, university programs of semiotics have
been developed and implemented for over three decades. The content of
curricula and change processes have been influenced by various factors,
including the adaptation to external regulations and university reforms, the
development of semiotics itself, shifts in preferred ways of learning, and visions
and dynamics of people engaged. In the presentation, | will discuss the core of
semiotics curricula in Tartu and how it has changed over time.
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Borycnas XXunko
lN'yMaHMTapHoO-3KoHOMUYecKas akagemus B Jloasu, b.j.zylko@gmail.com

TAPTYCKO-MOCKOBCKASA WKOJA B EE
ABTONMPE3EHTALUAX

Ioknan nocesilleH 0630py BbiCKa3blBaHWM npeacTaBuTeNnen TapTyCKo-
MOCKOBCKOM cemuoTuueckon wkonbl (KO.M.JlotmaH, B.A.YcneHckun, B. M.
Macnapos, b.®. EropoB, B.H. Tonopos, . Topon, M.K0.JlotMaH wn pgp.),
NMOKa3blBaOLWMX BHYTPEHIOK TOUKY 3PEHUS Ha LWKONY, ee reHe3nc 1 ganbHenwee
pa3BuTMe. Pa3bop 3TMX aBTOTEMaTUYECKUX BbICKA3blBaHUM NpeacTaBnaeTt
HECOMHEHHbIN MHTEepec ANA UCTOPUKOB 3TOr0 HarnpaBfieHUs B NYMaHUTapPHOW
MbiCn XX BeKa.
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BaauMm ButkoBCcKum
YHuBepcuteT uMeHn N'ymbonbtoB B bepnunHe, wittkovx@hu-berlin.de

YUYUTEJIb MUCYC U ETO YYEHUKMUN B EBAHIEJNTIUU OT
MATO®EA

EBaHrenme ot MaTtdes, ¢ KOTOPOro Ha4YMHAETCA KaHOHUYECKMM Kopnyc HoBoro
3aBeTa, gaeT Nno CpaBHEHMUIO C HaNMCaHHbIM NpeXkae Hero EBaHrennem ot Mapka
bonee obCcTOATENBHOE OMMCaHME TOro, Kak u 4Yyemy yumn Mucyc ns Hasapeta
CBOMX y4yeHMKoB. Ecnn ot Mapka Mbl y3HaéM 06 yuyeHun Mnucyca, B OCHOBHOM,
TONIbKO TO, UTO rNaBHbIM €ro CoAep>XXaHueM bblin NpUTUK, B NpPeKpacHon ¢opMe
onucbiBaouwee rpaayuwee LlapcteBo Boxkue, To Matden BBOAUT pa3BepHYyTbie
peyn-noyyeHus, B TOM 4YUCMEe CTaBLWYK BMNOCNEACTBUM LEHTpasnbHOW Ang
XpucTmnaHcTea HaropHyto nponoseab (M¢e 5-7). EBaHrenue ot Matdes -
€eOVWHCTBEHHOe, rae COXpaHuNoCb Takoe wu3pedeHne MWucyca: «A Bbl He
HasblBalTecb yumTenamu, mbo oamH y Bac Yuutenb - Xpwuctoc, (..) M He
Ha3blBalWTeCb HacTaBHMKaMU, M60 oamH y Bac HacTtaBHMK - XpucTtoc» (23:8,10).
YUeHMKU, OANH U3 KOTOPbIX — MbiTapb MaTden (9:9; 10:3) - BbiBe4eH 34ecb, Kak
noHsNa 3To No3gHenwas XpUCTUAHCKas Tpaauuus, B KayecTBe aBTOpa KHUIMM,
npeacTaB/ieHbl KaKk HOCUTENN HOBOI0 YYeHUs, Ybsi MUCCUSI COCTOUT B TOM, YTOObI
«cpenatb ydyeHMKamMu Bce Haponbl» (28:19): MMEHHO TaKOoBO T.H. «BenuKoe
nopy4yeHmne», paHHoe MM BOCKpeCLIUM U3 MepTBbIX YunuteneM Nuncycom.

B coobueHnn paccMaTpuBaloTCca oTpaxKeHHble B EBaHrenumn ot Matdesa B3rnaapl
Ha npobnemMaTuKy npornosBean Mucyca Kak HOBOro yYeHUs, a Tak)Ke KPUTUKa
3TUX B3rNa40B B CO30aHHOM No3)Ke HoBo3aBeTHOW Aunorun Jlyku.

44


mailto:wittkovx@hu-berlin.de

BukTopwus Jlerknx
TexHu4yecknin yHuBepcuteT MioHxeHa, legkih@gmx.de

NMPEMNOOABAHME KYNbTYPbl U JIMTEPATYPbI OPEBHEMN
PYCU B COBPEMEHHOM KOHTEKCTE

Bopbba 3a Hacneaune [peBHen Pycn Mmexay Poccuen n YkpanHon, HayaBLllaacs
nocne pacnaga CCCP, cunbHO y)ecTouunacb B nocneaytouwme rogol. MNepexon
KpbiMa B coctaB Poccum u nonydveHume Tomaca Yl ycununu B3auvMHoe
nepenucoiBaHME WCTOPUWU, a Hayano BOEHHbIX [ENCTBUW, NPeanpuHAToe
Poccuen Ha TeppuTopun YKpaunHbl, OKOHYaTENbHO pasgennio NCTOPUKOB Ha ABa
BOMHCTBYOWMX nareps. B nocnegHue rogbl nepenuvcaHHas uCTopua cTana
OOHMM W3 pblyaroB nponaraHabl ¢ obemx CcTOpoH. [lpu 3TOM yacTto Ans
nponaraHabl UCMONb3YOTCA MaTepuarnbl, CO34aHHbIE NHOAbMU, HE SBNAOWMMAUCS
npodeccroHanbHbIMN UCTOPUKAMW.

MpenonaBaHWe PYCCKOM WUCTOPUM U PYCCKOM NUTepaTypbl B 3TUX YCIOBUAX

CTaHOBUTCS 0CO6EHHO CNOXXHbIM. BanaHcupoBaHue Mexay
NONIUTKOPPEKTHOCTbIO B 06€ CTOPOHbl KacaeTcs MOSIOBUHbLI  UCMOJIb3yEeMOW
TEPMUHONOINM.

FoBopss 06 MCTOpPUM LEPKBU U CBATbIX, NpobnemMa CTaHOBUTCH ele CJIOXHee.
Mpe>kpe BCcero, BO3HMKAET BONPOC O HAUMOHANbHOCTU UCTOPUYECKUX GUTYp U
cBATbIX. ECnn paHblue OCHOBHOWM CMOp BO3HMKan BOKPYr AHHbl ApOCnaBOBHbI,
KOTOPYI Npeanaranocb oNpenennTb Kak PYCCKYH UM YKPaMHKY, TO Tenepb 3TO
OTHOCUTCSH KO BCEM CBATbIM. [1IpeBHEPYCCKME CBATbIE MPUHAANEXXaT U PYCCKOWM,
M YKPaAaMHCKOW MNpaBOCnaBHOM LepKkBU. N ecnn HasBaTb GONbLIMHCTBO CBATbIX
«[peBHepyccKuMm» (C OroBopKoM O TOM, UTO NpunaraTenbHoe 06pa3oBaHO OT
cnoBa «Pycb») ellle BO3MOXHO, TO cBATble [lpeBHel Pycu, KAHOHM3UPOBAHHbIE
Poccuickon wmnMmnepuen, npakTUYECKM TepsaT CBOK  [JpeBHEepPYCCKY
MOEHTUYHOCTD.

Mpexxae Bcero, aTo ¢purypa Bnaanmmpa mn kpeweHne B XepcoHe. bopbba Mexny
OBYMS CTpaHaMM 3a 3STHMYECKYK MpuHaanexHocTb Bnagumupa npuHana
ApaMaTMYeCcKnin 0b6opoT, Korga XepCcoH 06BABUNCA MCKOHHO PYCCKUM FrOpoaoMm, B
KOTOPOM 6blN0  NPUHATO  KpelweHne, W 6opbba 3a XepcoH cTana
MHTEPNPeTUPOBaTbLCS LLIEPKOBbIO NMPAaKTUYECKMN KaK KPeCTOBbI NOXO0A.

Pa3pbiB ¢ KOHCTaHTMHOMNOJIbCKUM NMaTpuapxoM nocne nosyyeHus Tomaca Yl He
TONbKO n3onuposano PrIL oT 60/blUIMHCTBA LLEPKBEN, HO M COCPEnOoTO4YUIOCH Ha
cobcTBeHHOM Bennymn. CHoBa cTana nonynsapHa KoHuenuusa 16 B. «MockBa -
Tpetun Pum», a Takxe KoHuent «CeBaAToM Pycu», 0 KOTOpoOM MONSATCS B
COBpeMeHHbIN LepKBsaX. LLUMpoko npasgHyeTcs OeHb KpeweHus Pycu, npuyem
HacnegHuuen Pycu obbsiBnseTca TonbKo Poccusa. B poknage npeanonaraeTcs
pacCcMOTpeHne KaK AOBOEHHbIX CMOpPOB 3a penuruo3Hoe Hacneguve [peBHen
Pycun obeuMm cTpaHamMu, TakK U BO3POCLIEN PEIUIMO3HOM rMponaraHabl B
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puTOpUKe BOoMHbI. 0COb6bIN aKUueHT byaeT caenaH Ha durypax HEKOTOpPbIX CBATbIX,
npuHagnexawux [OpesHen Pycu, a Takke HeKOTOopblX CBSAATbIX BpeMeH
Poccurckomn nMnepun.
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Hapbs [opBUHI
TannMHHCKUIM YHUBepcuTeT, driving@tlu.ee

3.'. MMHU U EE LLKOJIA

MemMyapucTbl, BcriommHasa o 3. [. MMHL yacTo oTMeyaloT, UTo «3apy puropbeBHY
He 3HalT TaK, Kak JloTmaHa». be3ycnoBHO, ee WMA XOpPOLWO W3BECTHO
dunonoraMm, ogHakKo AN WKMPOKOWM ayaMTOPUM OHa MO-MpPEeXHeMy OCTaeTcs B
TeHW. BMecTe ¢ TeM, UMeHHO nof pykosoacTso 3. . MUMHL, cTpeMunmcb nonacTb
MHOIMe U3 CTYLEeHTOB TOro BpeMeHU. ITO 0O6BACHSAETCH He TOSIbKO €€ JINYHbIMU
KayecTBaMM - OTBETCTBEHHOCTbIO, LWeAPOCTb0 BHUMaHUA K CTyOeHTaM,
CTPEMNIEHUEM B KaXAOM pas3rnaaeTb TasaHT, HO U ¢ TeM, yTo 3. . MunHL 6bina
BceLeno npeaaHa Hayke. 3a roabl paboTbl B TapTyckoM yHuBepcuteTe 3. . MuHL
cyMena noBAWATb Ha HECKOJIbKO MOKOMEHWN CTYAEeHTOB, MHOIMME U3 KOTOPbIX
BNOCNeaACTBMU CTann yyeHbiMU. B HaweM goknage Mbl pacCMOTPUM HEKOTOpble
U3 «neparornyecknx npuemos» 3. . MuMHLU, 3aneyaTneHHbIX B ee nucbMax K
yYeHMKaM M paboumnx 3anmcsax, KoTopble xapakTtepusytoT 3. . MUHL He TONbKO
KaKk TanaHTAMBOro nepgarora, HO M MOJHOMNPaBHOrO Yy4vyacTHWKa TapTycKou
Hay4HOM LUKONbI.
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Nropb PoseHdenbg
He3aBUCUMbIN nccnepoBaTenb, TapTy, igor.rosenfeld@mail.ee

0. M. IOTMAH O KOMMYECKOM.
3AMETKW K0.M. HA N0OJ19X 04HON KYPCOBOW PABOTbI 1974 .

Peub B pOoknage nompaeT O KypcoBOoM paboTe aBTopa [OaHHOro coobuieHus
«TexHMKa KOMMYecKoro B nucbMax [orong», nucaslencs oceHbio 1974 1. u
3almuLeHHom secHon 1975 r.

Ha nonax pa6oTbl pykon KO.M. caoenaHbl MOMETKN, KOTOpble AaloT BO3MOXXHOCTb
YTOUHUTb B3rnaabl HO.M. Ha npupoay KOMMYECKOro, a TaKXe COCTaBWUTb
npeacTaBfieHne o Tex TpeboBaHMaxX, KoTopble H).M. NnpeabaBnan K CTyAeHUYECKoM
Hay4HoM paboTe, B TOM UuMcCrie ee CTUIH.

FoBops o nNpupone kKommuyeckoro, K0.M. JToTMaH B CBOMX NOMeTax yKa3blBaeT, B
YACTHOCTM, UYTO «CMELWHbIMU Ka)XyTCH 3BYKOCOYETaHUS YYy>KOro, HO 61M3Koro
asbika». Le chat (pp.) He cmewHo, a KiT (YKp.) - cMelwHo.. PpaHuy3cKoe
OCMbIC/ISETCSH KaK APYron A3blK, @ YKPaUHCKOE — KaK HEMpaBUIIbHbIN PYCCKUIN.

.M. o6pau.|,aeT BHMMAHME Ha TO, UTO KLKTpaHCnAuna» (nepe,uaqa KOMUYECKOrro
COO6LLI.9HVIF|) BO3MO>XHa, TOJIbKO eCcnn Mexay nepepgaouwimMm U npmHUMalowmM
€CTb O6LWHOCTb B NMOHUMaAHUM CYyWHOCTN KOMMNYECKOrO.. MaTeMaTuK ynb|6aeTc;|
npum peweHnnm MatTeMaTU4eCKoro napagokca, n3naraet ero B rnimcbMe K gpyromy
MaTeMaTumKy, 1 OH Ha4YynHaeT X0XO0TaTbl»

3ameuvaHmsa H.M. kacawTcs u cTtung pabotbl. OH BbiaBuraet TpeboBaHue
KOPPEKTHOr0 Hay4yHOro CTWUAS - MPOCTOTbl U3JIOXKEHUSA, TOYHOrO W3JOXKEHUS
MHEHMN npeflwecTBEHHMKOB, COBETYeT He 310ynoTpebnsaTb «TepMMHaMmM U3
ob6nacTn Hay4yHOro MoaepHa».
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MHHa ApaMcoH
TannnHHCKKUM yHUBepcuTeT, inna.adamson@tlu.ee

PYCCKUM A3bIK KAK YACTb COBETCKOM UOEOJIOrMU B
CUCTEME OBPA3OBAHMA 9CTOHMMU 1970-80 rr.

AynmnoBuadyanbHble MaTepuanbl ABASKOTCSA O4eHb NOMYNSAPHbIMXU B COBPEMEHHOM
NpPakTUKe npenogaBaHMs MHOCTPAaHHbIX A3bIKOB, UYTO TakK)Xe O0Tob6paeHo B
60/blLIOM MaccuBe MccnenoBaHUin. YacTo 6e3 ayamoBu3yanbHOro KOHTEHTa yXe
TPYAHO 6blBaeT NpeAcTaBUTb cebe COBPEMEHHbIN YPOK i3blka, KOTOPbIA, KpoMe
HeobxoauMbix OGNOKOB, TaKMX KakK rpamMMaTWKa, 4TeHue, T[OBOpPEHMe,
ayanpoBaHue, NMMCbMO, BKJIIOYAET B ce6s U TO, YTO BbIXOAUT 3a "CTporne" pamku
ypoKa. J3TO O0COB6EeHHO KacaeTcs [OCTaTOYHO KPYyMHbiXx 6510KOB 06yuyeHus,
HanpuMep, TaKMX KaKk MHOro4YacoBble YPOKU MU MHTEHCUBHbIE KypcCbl. B LeHTpe
BHMMaHUSA OaHHOro coobuweHna byayT HaxOAUTCS Kak camMu MaTepuanbl, Tak U
pasnuyHble acnekTbl paboTbl C HMMW, HauyMHas C 3afaHMM Ha UX OCHOBE U
3aKaHuMBas HabnaeHUsSMW Hap MX BocnpusTueM. B kauecTBe MaTepuanos
MOryT BbICTynaTb pa3HoobpasHble BMOEO MO KynbType W reorpadum CTpaHbl,
nonynapHole ("knaccuyeckue", obwensBecTHble) NecHW, MynbTounbMbl. Yaule
BCEro 3To TO, YTO U3BECTHO NPaKTUYECKN BCEM HOCUTENSAIM PYCCKOro i3blKa, HO,
KaK Nnokasana npakTuKa, CoBCeM (M1 NoYTKn) HEM3BECTHA M3YYatoLWmMM A3blK KakK
WHOCTpPaHHbIN. [py 3TOM roBopsLme Ha PyCCKOM AA3blKe MOTYyT MMETb MPUBbIUKY
UMTUPOBaTb YTO-/IMG0 W3  AaHHbIX MCTOYHWUKOB, UTO, KaK HeTpygHo
npennonoXmTb, HENOHATHO WHodoHaM. T.e. pedb UMAET O MpeuefeHTHbIX
deHOoMeHax, NMPUCYTCTBYIOLWMX B peyn roBOpSWMX Ha PyCCKOM a3bike. lMpole
roBops, TO 4TO AN nNpeacTtaBuUTeNiem PYCCKOA3bIMHOIO  KyNbTYPHOro
NPOCTpaHCTBa SABNAETCA JIErKO BOCMPUHUMaeMbiM U 3abaBHbIM, TpebyeT Ha
ypokax PKW yrnybneHHon npopaboTKK: cocTaBneHue noAroToBUTESbHbIX
MaTepuanoB, MMHU-CNOBaps, KOMMEHTapMeB, 3aTeM MNOUCK MM OCYLLECTBJIEHMS
nepesofa, HampuMep, Ha aHrMUCKUN A3blKk. [Mocne npopaboTkn MaTepuana
TakXXe MOryT COCTaBNATbCA 3afjaHuMsa U TeCTbl Ha NPOBEPKY HOBOW NEKCUKMU,
Bblpa*KeHWUN, KyNbTypHOW MHPOpMaL .
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MNoaHHa lNnoTpoBcKa
BapwaBckuii yHuBepcuTeT, j.piotrowska@uw.edu.pl

MAPUAH 303EXOBCKUM - UMTATENDb NIbBA TOJICTOro

Mpu Kaxkywencs MapruHanabHOCTM UCTOPUSA 0OLWEHMSA MOSIbCKOro craBuCcTa U
¢umnococda MapuaHa 3a3exoBckoro (Marian Zdziechowski, 1861-1938) co JlbBom
ToncTbiM OTHIOAb TAaKOBOM He aBnsfeTca. MIX nepenncka MHTepecHa He TOJIbKO
CBOEN TeMaTUKOM (KOTOPYHO MOXXHO onpeaenmTb Kak «TONCTOM U HauuoHasnbHble
MEHbLUMHCTBA»), HO N OTPa)KeHHOM B Hel noneMukon. MpocTUMynMpoBaBLIUA ee
BOMNPOC O COOTHOWEHMM XPUCTUMAHCTBaA W NaTpMoTM3Ma oOcCTaBasica Anng
303eX0BCKOro O4YeHb CYLLECTBEHHbIM Ha MPOTAXXEeHUU BCEN XXM3HWU. He MeHee
BaXXHbIM 3TOT Bonpoc 6bin 1 ana Tonctoro. 1 MeHHo B nNnucbMe 343eX0BCKOMY
oT 10 (22) ceHTabpa 1895 r. ToncTon, HACKOMIbKO MHE W3BECTHO, BMepBble
chopMynmpoBan U 060CHOBas CBOK MO3ULMIO MO MOJIbCKOMY naTtpuoTuamy (n
KOCBEHHO MO HauMOHaNbHO-0CBOGOAUTENBHOMY ABMXEHUID). OpgHako, ecnu
ToncTtoM A0 KOHLUA HEYKOCHUTENbHO MpUAEp>XuBancs CBOEM Mo3vuuu, TO
343eX0BCKMI 3BOJIOLMOHMPOBAJ B CBOMX OLEHKax U TpaKToBKax. B poknape A
cocpenoToyycb Ha 6onee nO3OHMX BbLICTYNNIEHMAX 303EeX0BCKOro - €ero
Heonyb6/MKoBaHHOM nekumn o TonctoM (1905-1906), nocBALEHHOM NuUcaTesnto
tobmunenHoM ouepke (1908) 1 rnaee o HeM B paboTe «leccUMMU3M, POMAHTU3M U
OCHOBbl XpuUcTuaHcTBa» (1914). 343eX0BCKUM MbICNUI ceba KOMMeHTaTOpOM
B3rnaaoB TOICTOro, a CBOEN Lenbtlo BUAEen yoexkaeHmne nosibCKoM aygutopun, 4to
poccussHUH ToNcTom npu Bcen cneumduyHOCTU CBOEN MNO3MUMKU He SABNSeTCS
Bparom nonskoB. OcywecTBnseMoe 303EXOBCKMM MOCPEOHUYECTBO MeEXAy
Ky/nbTypaMu, ero cCrnocobHoOCTb B 3aBUCUMOCTWU OT CUTyauum u notpebHocTen
nepekn4YaTbCs C 0QHOro KysbTYPHOr0 KOHTEKCTa Ha ApYrom no3BonsieT BUAETb
B ¢urype nonbckoro ¢unocoda 60nbWION MNOTEHUMan B MNaHe WU3y4vyeHus
NMpoOLLecCoB N MEXaHN3MOB KYNbTypPHOro TpaHcdepa.
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Nocund 3mncnuH
He3aBUCUMbIN nccnenoBaTenb, M3paunb, josef@zislin.com

no CNEAAM JIOTMAHOBCKUX JIETHUX LUKOJI:
OrbIT CEMUHAPA «A3bIKWU MCUXUATPUNIN>

B 2019 ropoy rpynna ncuMxuaTpoB pewuna co3gaTb  MeXXAyHapoaHbin
MEXANCUUMNIIMHAPHBIN CEMUHAP «A3blIKM NcuxmaTpum». Mo cyTu, peub wna o
pa3paboTke HOBOW 06nacTu: aHTpononormdyeckom ncmxmatpumn. ObpasuamMm ans
CeMMHapa cTanum TpuU UHCTUTYLUN: nereHgapHblie JIOTMaHOBCKUE NEeTHUE LWKONbI
NO BTOPUYHBIM MOAENINPYIOWMM CUCTEMAM, MaTEMaTUYECKUIN ceMMHap MN3paunsa
MenbdaHpa 1 neTHue WKobl No GONbKIOPUCTUKE U KYNIbTYPHOM aHTPOMOAornm
UTCOD PITY noa pykosoactBoM C. K. HekniopoBa. Ux obbegmHsann obuue
NPUHLUMMNbI: WMPOKUN NpodecCuoHanbHbiM B3rnaa Ha npobnemy; npuBneveHue
cneunanmcToB pasHbiX 06/1aCTenm M AUCKYCCUM MO rambyprckomy cuety, 6e3
UMHOB N 3BaHU.

OCHOBHOM Hay4HOW LIeNbi0 HaLEero MpoeKTa CTano paclmpeHme ryMaHMTapHoro
3HaHUA MNCUXMaTpPoB, TMNCUXONIOFOB WM MNCUXOTepaneBTOB ANa ryMaHM3aumm
NCUXMATPUUYECKOMN U MNCUXONOrM4yeckom nomowm naymeHTaM. Ocob6eHHOCTbHO
CeMMnHapa siBUnacb BO3MOXXHOCTb MOCMOTPETb Ha OOHO U TO e fBNeHune C
pPasHbIX TOUYEK 3peHUa - KUBHYTPW» KynbTypbl (aHTpononoruyecknmm
MeTodaMmn) % KCHapy»>Xun» (uepes MeauUMHCKoe 3HaHue).
3a naTtb neT 6bI10 NpoBeaeHo 6onee ABYXCOT 3aceaaHun (o4HbIX U B 3YMe) no
pasnMUyHbLIM TeMaM: UCTopuUS, aHTpononorus, ¢unocodus, ceMmoTmka, dusnka,
NCUX0N0orns, UCTOPUS UCKYCCTBA — W OBE OYHble YeTblpexgHEeBHbIE LUKOJbl B
EpeBaHe.

OrnapbiBassiCb Hasaf, MOXHO OTMETUTb YCMNeX CeMMHapa KakK MHCTUTYyUUn W
MONHbLIA NpoBan MAen BHEAPEHUS FYMaHMUTapHbIA 3HAHUMW B ncuxuaTpuio. B
OOKNnage npegnonaraeTcs npoaHanmM3npoBaTb MPUUMHBI TAaKOro Heycrnexa u
cneymnduyeckoe gnsa NCUMXmMaTpmm MOHMMaHUE PONU KIACCUKKN, KaHOHA U A3blKa
OMUCAHUSA KIIMHUYECKUX ABJIEHUM U TNYOUMHHLIM  aHTU punocopckmMm noaxon ,
OOMUHUPYIOLWNIM CerogHs.
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NpuHa JInckosely,
He3aBUCUMbIN nccnepoBaTenb, M3paunb, irina.liskovets@gmail.com

A3bIK HEBA UJTU A3bIK XJ1EBA:
KAK N 3AYEM U3YYAITN UBPUT

HasBaHue aoknana oTpa)kaeT ABOUCTBEHHYO NMPUPOAY A3blKa UBPUT KaK sA3blKa
CBALEHHOM KHUMM U KaK fA3blka NOBCEOHEBHOM >XWU3HU U CBA3aHHble C TakKoMn
npuponov MMponoremol.

Jonrne ctoneTms CywecTBOBaHUS WMBPUTaA TONbKO B KayecTBe CBALWEHHOro
A3blka cdopMMpoBaNM NpeacTaBNeHUss O HEM KakK O £3blKe WCKUUTENbHO
KHMXXHOM, HE MMEIKLWEM CBOEro pasroBOpPHOro BapmnaHTa. Ul pake Bo3poxkaeHme
mBpuTa Ha pybexe 19 m 20 BekoB W nocnepymwouiee unsbpaHue ero
rocygapCcTBeHHbIM $13blKOM BO3HMKLWeEro B 1948 rogy rocypapcTtBa M3paunb no
pAay NPUYMH NULWb YaCTUYHO MOBAMSININ HAa MOTUBbLI NHOAEN, HaYaBLIMX U3y4daTb
mBpuUT B 1970-1980-biIX rogax. 3TU MPUUYUHBI U ABNAKOTCA NPeaMeToM MOoero
MHTepeca.

A nocTapatocb NokasaTb KOHLUENTbl, CTpaTermm M MoTUBaUUW, ONpeaenmslLne
NPaKTUKN n3ydyeHma meputa B nosgHeM CCCP n nonusiBME Ha METOAUKY
npenogaBaHUsA ero B NOANOJbHbIX A3bIKOBbIX rpynnax (ynbnaHax).

Mo poknag 6yaoeT OCHOBbIBAaTbCS rNaBHbIM 06pa3oM Ha BOCMOMUMHAHUAX
npenogaBaTesien 1 YYEHUKOB, a TaKXXe APYrnx nccrenoBaHusax B 3Tom obnactu.
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UpuHa MNapT

TapTyCKulh YyHUBEPCUTET, irina.paert@ut.ee

"PYBEX NPOMNACTU™:

ONCKYCCKUSA 0 CEKCYAJTIbHOM OEPA30BAHKK B POCCUNCKOM
OYXOBHOW MPECCE 1908-1914 rr.

AKTMBHOE 06cy)XaeHue "NoNoBOro BOMpoca" B OYXOBHbIX XXypHanax no3gHero
MMMEPCKOro nepmoaa MOXET [MoKa3aTbCa HeobbluHbIM. TeM He MeHee,
pas3nunyHble enapxmanbHble ndganmsa B nepuog 1908-1914 rr BbickasbiBasn CBOM
MHTEepec K 3ToM TeMe, KoTopas paHee He obcy)kganacb CO CTPaHUL, OYXOBHbIX
XyYpHanoB. [lpuumMHamMn puUcKyccum 6bin, BO-MEPBbLIX, POCT MNONYAAPHOCTU
Hay4HbIX U30aHUIN MO NOSIOBOMN TMIrMeHe, 3pOTUKU U NOpHOrpadum nocne nepeomn
pycckon pesontounmn 1905 r., a BO-BTOpbIX, POCT UHTEpeca K 3TOM TeMe COo
CTOPOHbI MpOrpeccuBHbIX MNeparoroB. egarornyeckue cbesgbl, obuiecTBa M
cobpaHus poauTenen patoBann 3a BKIOYEHME CEKCyanbHOro obpa3oBaHus B
nporpaMmmbl rMMHasmn. OTHOWEHME aBTOPOB AYXOBHbIX >XYPHaN0B MOXXHO
pasgennTb Ha OBe KaTeropum: KOHCEepPBATUBHO-KPUTUYECKOE W YMEPEeHHO-
nneepanbHoe. C TOYKM 3peHUss CTOPOHHMKOB MOCNEeAHEero rnoaxona, LEepKeu M
LLePKOBHbIM MHCTUTYTaM 06pa3oBaHMS He Melwano bbl TakKe BBOAUTL MOSIOBOM
BOMPOC B CBOW MpOrpamMMbl 06yyeHus.
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KanutonmnHa ®egoposa
TannuHHCKUM yHUBepcuTeT, sapks@tlu.ee

N3 OETCKOM - 3A NAPTY:
MOOE TN USYHEHUNA MHOCTPAHHbIX A3bIKOB B POCCUU N NX
OTPAXXEHUE B JINTEPATYPHbIX TEKCTAX

YcBoeHMEe HepoaHoro €3blka U 0byvyeHMe HepoAHOMY £3blKy MOXeT O6biTb
06yCNOB/IEHO KaK MpPaKTU4YeCcKoM HeobXOAMMOCTbK, TaK W, Hanpumep,
COObpa>keHNsIMM  COLMaNbHOrO MpPecTxa WM MCKPEHHUM WHTEPecoM K
UCTOpUKN, KYyNbType, nutepaType u3dyyaemoro sa3blka. [lpy 3TOM OHO Bcerpga
NPOMCX0aMT B onpeaeneHHbIX COUMOKYbTYPHbIX YC/IOBUSAX U OTPaXKaeT, a Takxe
nogoep>XmBaeT WM  BOCNPOM3BOAUT CylecTBywWMe B [aHHOM obuwecTBe
coumanbHble pasnuMunua U CcBA3aHHble C HUMU  KUOEO0NOrUN. B wucTtopumn
poccumrckom KynbTypbl XIX-XX BEKOB napannesnbHO COCYLLECTBOBANN pPa3fiIndHbie
Moaenn obydyeHms A3blKy, KOTOpble BblIM XapaKTepPHbl AN onpeneneHHbIX rpynn
HaceneHusa n, COOTBETCTBEHHO, CTaHOBMAUCH 6onee nnnm MeHee akTyanbHbIMU MO
Mepe M3MEeHEeHUI, NpoucxoamBLUMX B obuecTBe. Bce oHM B TOM UM UHOMN
CTEeneHn Haxoaunm oTpakKeHne B Pas/iMyHbIX NMTepaTypHbIX TEKCTax, OAHaKO U
XapaKTep WX U306paxkeHus,, M CTeneHb pPenpe3eHTUPOBAHHOCTU CUIIbHO
3aBucCenn OT OOMUHMPYHOWEN B OAaHHOM MOMEHT MOEONOrMU U MPECTUXKHbIX
Mogenen noeegeHus. B 3HauMTenbHoM cTeneHW, 6e3ycNoBHO, Halu
npencTaBneHnsa 06 aTUX MOAENAX N O KOHKPETHbIX NPaKTUKaxX N3y4yeHUs A3blKOB
6a3npyrOTCAa UMEHHO Ha UX KYJIbTYPHbIX penpe3eHTaumax n, B ocobeHHoCTM ans
XIX Beka, npexkae BCEro Ha nnTepaTypHbIX TEKCTaX.

B noknape 6yayT BbiaeneHbl YeTbipe OCHOBHbIE MOAENN U3YUYEHMNA MHOCTPAHHOIo
A3blKa, YC/IOBHO 0603HauaeMble KaK «apUCTOKpaTU4yecKasa», «rmMmHasn4veckaa»,
«BbblITOBAA» U «nUTepaTypHas», U PacCMOTPeHbl OCHOBHblE OCOHBEHHOCTU KX
N3006parkeHna B XYOOXECTBEHHbIX M HEeXyOOXXeCTBEHHbIX TeKCTaxX pa3HbIX
XGHPOB C Y4YeTOM COUMaNbHO-UCTOPUYECKOr0 KOHTEKCTa WU  A3bIKOBbIX
MOEe0N0rnmn, xapaKkTepHbIX AN TON UK MHOM SMOXM.
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Napuca Hangnu
EBpenckui yHmBepcuTeT B Mlepycanume, larissa.naiditch@mail.huji.ac.il

®OHOJIONMYECKMUE LWKOJIbl B IEHUHIPAQE (CAHKT-
NMETEPBYPIE)

doHonornyeckaa  Teopwus, pa3paboTaHHas B CaHkT-lMeTepbyprckom
(leHnHrpanckom) yHuBepcuTeTe, BocxoauT K naeaM U.A. BoayaHa ge KypTeHs,
npenopasaswero taM B 1900 -1918 rogax. Ero nocneposatenb J1.B. Llepba
OCHOBan LWKoOMy, Ha3biBaeMyk cerogHs JleHuHrpagckon @®OoHonoruyeckom
wkonon. Teopus Lep6bbl 6bina pasBuTa ero yYeHMKOM W npeeMHukom J1. P.
3unHrepom.

OcHoBbl U ocobeHHOCTU WKonbl Lepbbl - 3vHAepa cBsi3aHbl CO cnenyrLwuMm
NONOXXEHUAMMU.

1) ®oHoNornyeckoe YieHeHne NoToka peyn npepwecTeyeT napanmrMaqueCKoﬁ
M,EI,eHTVIdJMKaLIMVI (bOHeTMLleCKMX 3/1eMEeHTOB.

2) OOMH N TOT e pasNNUUTENbHbIN NPU3HaAK GOHEMbl MOXXET MMeTb PasHylo
bOoHEeTMUYECKYID peanns3aunio y pasHbiXx GOHEM U Y OAHOM U TOM Xe ¢dOoHeMbl B
Pa3HbIX NO3ULMAX, YTO AOKA3aHO 3KCNEePUMEHTAalIbHbIMU UCCNef0BaHMUAMN.

3) Npobnema HenTpanmnsaumm ¢oHeM paccMaTpuBaeTCca B paMKax GOHETUYECKUX
anbTepHauui. BBoauTca noHATUE «XKMBble YepeaoBaHUa GoHeM»,

4) ®oHonornyeckue npouenypbl He MOryT 6biTb OTAENEHbI OT MOPGONOrMK, XOTS
NpPM3HaeTca CaMOCTOATENIbHOCTb (OHeMbl. HekoTopble U3 3TUX MNOJIOXKEHUN
OT/INYAOTCA OT TeX, KOTOPbIe NPUHATLI MOCKOBCKOM MK MpaXXCKon WKonaMu.

B pamkax JleHMHrpagCcKoro yHuBepcuTeTa paspabaTbiBanucb M Npobnembl
$dOHONOrMYecKom AnaxpoHmnm. MoxxeT bbiTb, HE CNly4YarHO MaTepuanoM Ans 3aTUx
UCCNefoBaHM BbINIM FrePMAHCKUMU A3blIKM C UX yMnayTamu, NMpenoMaeHnsMu
rNacHbIX U NepeaBMXEHUAMU cornacHoix. 3T npobnembl mdydanucb J1.P.
3uHrepom n M.NU. CtebnmH-KaMeHCKUM, HaumHaga ¢ 1950-x rr. A B cepeauHe
1960-x ronoB BbiWAM B CBeT ABe BakHble KHuru: J1.P. 3uHpep, T.B. CtpoeBa
«McTopuueckas poHeTMKa HeMeLKoro a3bika» (1965), M.U. CTebnnH-KameHcKui
«0uyepKM No AMaXpPOHMYECKON (GOHOMNOMMKM CKaHOMHABCKUX SA3blkoB» (1966), B
KOTOpPbIX Teopuss AOMAXPOHUYECKUX W3MEHEHWUM [aeTcs B X04e aHanusa
KOHKPETHbIX SIBNEHUN B UCTOPUM G3blKa. ITU KHUMM CTanM HACTONbHbIMK ANK
repMaHUCTOB, a TeopeTUYeCKMe TMOJIOXKEHUS B HUX GBASAKOTCA NpeaMeToM
OMCKYCCUM U cerogHsa. Tak, npobnemMbl annopOHUYECKUX WU3MEHEHUN W,
HanpuMep, MexXaHW3Mbl YMJISyTOB A0 CUX NOP Bbi3blBAOT CMOPbI.

B 1960-70 rr. ¢oHonorna 6bina B LEHTPe BHMMaHWA npenogasaTenem u
CTyOEHTOB JleHnHrpaackoro yHUBepcuTeTa. Kadeppa dOHETUKMN,
Bo3rnasnsgemas 3uHrepoM, Nposoguna nekumMm U ceMMUHapbl He TOIbKO B paMKax
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yyebHOM nporpammbl. CnywaTtenaMm W yyaCTHMKaAMMU  OblM  CTYAEHTbI,
acnupaHTbl, NnpenogasaTenn. C 1961 n po 1966 ropa CtebnmnH-KaMeHcku Ben
CeMUHap no AuaxpoHM4Yeckor (pOoHOMOrMmM, B KOTOPOM y4dyacTBOBanIM Monogble
repMaHuCTbl, nNpuesXaswme B JleHUMHrpan w3 pasHbix ropogoB CoBeTCKOro
Cot3a. CeMunHap No AMaxXpPOHUYECKOW (POHONOMMMU FepPMaHCKMX SA3bIKOB MNpwU
JleHMHrpagckoM otaoeneHnn WHCTUTYTa a3blKO3HaHuMa B 1970 r. noa
pykoBoactBoM A. C. JinbepmaHa, a 3ateM H). K. Ky3bMeHKO, No cyTu pena
npogomkan ceMmHap CtebnuH-KameHckoro. JleHuHrpaackue (netepbyprckue)
dboHOoNornMyeckme WKosbl 6bIIN N OCTADTCH 3HAYUTENbHBIM IBIEHUSIM B UICTOPUMN
NUHIBUCTUYECKUX YUeHUN. UX TeopeTUUecKMe MNOJSIOXKEHUS 3acny>XuUBawT U
CerogHs >MBOro 06CyXOeHus, a B CBOe BpeMsi OHW Oyaunm MbiCnib U
BOOXHOBSANIN MONOAbIX YUYEHbIX.
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JleoHnp YepToB
He3aBUCUMbIN nccnepoBaTenb, FepMaHus, leonid.tchernov@googlemail.com

O CBA3AX BEPBAJIbHbLIX N BU3YAJIbHbIX
CEMMUOTUYECKMX CPEACTB B ONbLITE NPENMNOAABAHMUA

Mbicnb HO.M. JloTMaHa o0 HeobxoouMoM CBA3M pasHbiXx TUMOB B3aUMHO
HernepeBoOAUMbIX CEMUOTUYECKUX CUCTEM TMOATBEPXXOAETCA B MNpPaKTUKe
06yYeHMs pasnNnUYHbIM NpeaMeTam.

B poknape npepnaraetca pednekcms aBTopa Had OnbiTOM NpenogaBaHUa Taknx
pas3beAnHEeHHbIX MPeaMeTOB, KaK PUCYHOK ANA YYEHWUKOB Xy[O0XXeCTBEHHOM
LUKOJIbl U CEMUOTMKA ANA CTYAEHTOB yHMBepcuTeTa. B 06oux cnyyaax, XoTa n no-
pasHoMy, BepbanbHble cpeacTBa O0OBACHEHMA npeaMeTa codyeTanucb C
Pa3NMYHOro poaa BM3yasibHO-NPOCTPAHCTBEHHbIMU MOAENSAMM.

Xyno)>XecTBeHHas LWKoNMa BOCMNPOM3BOAUT onpeaenieHHble GopMbl BUAEHUA W
MbILWMIEHUA KaK 4YaCTW <«HeHacnencTBeHHOM naMaTu KonnekTmBa». Cnocobbl
BUAEHNSA pUCOBabLUMKa OT/IMYAOTCA HE TONIbKO OT 06blAeHHOro BOCNpUATUSA, HO
N OT BUAEHUA XUBOMUCLIEB, CKYIbMTOPOB, aPXNUTEKTOPOB U AM3aNHEPOB, XOTS
NMOJZIHOLEHHOE XyO0XXecTBeHHOoe obpasoBaHMe npegnonaraeTt 6onee UM MeHee
rnyboKoe 3HAaKOMCTBO C Ka)kAbiM U3 HUX. ON1A NOHUMaHUA 3TUX Pas3NnNUUN, OHU
LOJDKHbI 6blITb CHOPMYNMPOBaHbl HAa YPOBHE MOHATMN U 06BACHEHbl C/IOBaMMU.
Mpn 3TOM B3aMMHas CBSA3b CJ/IOBECHbIX CPEACTB BblPaXXEHUA C pPasfNuHbIMU
BU3YyanbHO-NPOCTPAHCTBEHHbIMU KOAaMU, NMYyCTb U HE OCO3HaHHbIMK, OCTaeTcs
YyCIOBMEM BCAKOro XyO0XeCTBEeHHOro obpas3oBaHus.

MopobHas cBA3b, XOTA M COBCEM MHade, MMena MeCTO M B aBTOPCKOM OnbiTe
npenogaBaHUA CeMMOTUKU. 34echb y)XKe, Ha06opoT, NpPeaMeToM U3yueHUs BbiNo
BepbanbHO-NOrMyeckoe  codep>kaHue, a  BCEBO3MOXHble  BU3yaNbHO-
NPOCTPAHCTBEHHbIE MOoAenn, HanpuMep, passinyHble BEPCUN KCEMAHTUYECKOro
TpeyrosibHUKa», 06beaANHAWAN NX CXeMa «3HAKOBOW NPU3MbI» U OP., CNYXUNK
cpeacTsaMM Ons ero nyywero noHWMMaHusa. X npusneyeHune crnocobcTByeT
CUHTE3Yy Pa3HOPOAHbIX CBeAEeHWUM N MOCTPOEHUID B CO3HAHUM eOUHOM KapTUHbI
M3yyaeMoro npegMeTa - TakK Xe, Kak npouecc ob6pasoBaHMsa XyOOXKHUKa TpebyeT
C/IOBECHOro aHanmsa TOoro, YTo OH BMOAUT B CUMYNbTaHHbIX obpasax. B oboux
C/lyyasix CXeMbl JIOFMYEeCKOro aHanmMsa CJI0OXXHO OpraHM30BaHHOMO Lesoro
B3aMMOOENCTBYIOT CO CXeMaMM BM3yaslbHO-MPOCTPAHCTBEHHOrO CUHTEe3a
MHOroobpasHbiX 3/1eMeHTOB B eAWHYyl KapTuHy. CouyeTaHwe TOro M Apyroro
Heo6xoAMMo Npu NO6OM CEeMMOTUUYECKOM npodunie pasHbiX CneunmannuctoB -
cCoCcTaBe W COOTHOLIEHUM CEeMUOTUYECKUX CUCTEM, WUCMONb3yeMbIX B WX
npodeccmoHanbHom paboTe.
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JlrogMmnna CadpoHoBa
Ka3axCcKui HaumMoHanbHbIM NefarorMyeckmin yHuBepcuTeT uMeHn Abas, dinass2002@mail.ru

NMCUXOAHAIIU3 B JIUTEPATYPE U JINTEPATYPOBEAEHUMU

B coobuweHnn npeanonaraeTca paccMOTpPeTb  MpobieMy B3aMMOCBA3en W
B3aMMO0O3aBUCUMOCTU aBToOpa W repos B KACCUMUYECKOM U MocTHpenamcTCKOM
rncmxoaHanuse, PacKpbITb XapakTep COOTHECEHHOCTU aBTOpa U repos C TOUKMU
3pEeHNA  PasNUUHbIX MNCUXOaAHaANUTUYECKUX Teopui U MpPaKTUK, Cnocobbl
KOMMYHMKaUMM MeXOy aBTOpOM, [repoeM U uuTaTeneMm, oTpaxkawlime
NCUXONIOrMYEecKne aBTOPCKME U UnTaTeNbCKMe NPobieMbl, 3anpochl U OXXUOAHUS.
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HaTtanna CuHpeukas
TannuHHCKUM yHuBepcuTeT, natalia.sindetskaja@tlu.ee

NMONMbCKUN A3bIK B 3CTOHMUU U 3CTOHCKUMU A3bLIK B
MOJIbLUE B 1930-biXx rr.

B cBoeM BbICTYMNNEHMN, UCXOAS U3 peanuin MeXXBOEHHOro nepuoaa, apXmBHbIX
LaHHbIX 1 BOCMIOMWUHAHMN, Mbl 0TBETMM Ha BOMPOCHI:

1) Kak n noyeMmy 3ICTOHUSA 03aboTMNacb WU3yuyeHMEM MOMbCKOro, a JCTOHUA
3amHTepecoBanachb NoObCKUM SI3bIKOM?

2) Kakon a3blK Hauyan npernoaaBaTbCA paHblle U CUCTEMHee - MONbCKUIM B
3CTOHUU UNK 3CcTOHCKUI B MNonbLue?

3) Fne, KOMy U B KakoM 06beMe BeNnocb obyueHmne?
4) KakoBa 6bls1a MOTUBaLIMA YUYaLMXCA TOro BpeMeHU?
5) KTo 6b171 UHNLMATOPOM CO3AaHNA NeKTopaToB?

6) KTo HenocpeacTBEeHHO PpyKoBOAWN nMpoueccoM obydeHus B [lonblie wn
3cToOHUN?

7) Kak nMyHOCTb npernopaBaTens NoBnuaia Ha MHTEpPEeC K U3y4YyeHU Toro unm
LAPYroro MHOCTPAHHOr O A3blKa?

B 3aknwyeHun Mbl nonpobyeM HanTK napannenm m TOUYKM COMPUKOCHOBEHMUS
Mexay nepnoaoM 1930-biX . U COBPEMEHHOCTbIO.
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HaTtanuna YynknHa
TannuHHCKUM yHuBepcuTeT, natalia.tshuikina@tlu.ee

KOIro YEMY U KAK YUYUTDL?

NMPEOCTABJIEHME O A3bIKOBbIX WOEONOIMMAX U OBCYXXOEHUE
NPAKTUK NMPEMNOAOABAHNA
MHOCTPAHHOI0/BTOPOIr0/HEPOOHOIO A3blKA B 3CTOHCKOM
MPECCE

Bbi6op A3bIKOB AN U3yueHUsa onpenensaeTcs He TONIbKO XXeNaHMEM yYeHUKa U ero
poauTener, HO W Yy4yebHbIM 3aBedeHMEM, a TaKXe HA3bIKOBOW MOJINTUKOMN
rocypapcTtsa. Poccuitickoe BTop)XeHMe B YKpauHy OKasano BAUAHWE Ha
W3MEHEHUs,, BHECEHHble MWHUCTEepPCTBaMW obpa3oBaHuUA cTpaH bantum B
NpPorpamMmbl  MU3yUYeHUss MHOCTPaHHbLIX A3blkoB. Hanpumep, MUHUCTEPCTBO
o6pas3oBaHNA W HaAyKM ICTOHUKW, CTPEMACb YMEHbWUTb [OMUHMPOBaAHUE
PYCCKOro f3blka, YCTaHOBUIO 06a3aTeNlbHOEe W3YyYeHMEe MUHUMYM [OBYX
MHOCTPAHHbIX $3bIKOB HAa BbIOOP Yy4YalUMXCHA B OCHOBHbIX U CpefHuX Yy4yebHbix
3aBefeHusax ¢ 6 knacca. MMHUCTepPCTBO 06pa3oBaHua JlaTBMKM NNaHUpPYeET yepes
yeTblpe roga npenoaaBaTb TONbKO A3bIKKM EC; NUTOBCKUIM MUHUCTP 06pa3oBaHus
oTMeuyaeT, 4To JInTee noTpebyeTca bonbllie BpeMeHn Ansa NnpoBeaeHmsa noaobHom
pedopMbl. Tak)Ke MUMHUCTEPCTBA YCKOPUN NPOLLECC Nepexoaa LWKOoJ C PYCCKUM
A13bIKOM 06Yy4YeHMsA Ha rocyfapCTBEHHbIE A3blKM ACTOHUK U JTaTBUN.

06CY)K}J,eHVIe nepeyvyncieHHbIX COObITUA B 3CTOHCKOWN npecce 4BndeTcod
oTpa>XeHneM pa3/iIMvyHbIX A3blKOBbIX noeonormn: ot nypunama, aHanam3npyrouiero
HOpMaTumBHOE B/1laaeHNe A3blIKOM, KOTOPOMY TpaanLUMNUOHHO O6yLIaI-OT B WKoONax, Ao
TOYeK 3peHnd, cymnTarwwmnx MHOroasbline pecypcoMm, Ba>kKHbIM He TOJNIbKO A4
ocyuwecTB/eHNa KOMMYHUKaunn, HO 1 angd npoLuecca 06yquVIF| B LLleJIOM.

BOI'IpOCbI O TOM, KaKUe A3blKN N3Yy4YaTb U KaK 3TO Aenatb, WNPOKO O6CY)KJJ.aI'OTCF|
Ha CTpaHunuUax 9CTOHCKOW npeccbl Ha 3CTOHCKOM U Ha PYCCKOM A3blKaX. B PaMKax
aToMn ONCKYyCCUn npoAaBAOTCA npeancTtaBneHnA aBTOPOB cTaTeun 0]
HeobxoaMMOCTH, MOJIE3HOCTH, npectm>xHoctm wu T.A. TOro WK WUHOrro
MHOCTPAHHOrIo A3blKa B JCTOHUN.

ICTOHCKUIM A3bIK AN MHOMUX >XUTenen ICTOHUM aBnseTcs HepogHbiM (Mo
nocnegHem nepenucu HaceneHMs B  ICTOHUM 243  popgHbix  A3blKa).
MpasgHoBaHMe [HA pogHoro g3blka B 2024 rogy CconNpoBOXAanocChb
ny6nmKaumsamMmy, oTpaKarowmMMm MHEHUS aBTOPOB O TOM, KaK HOCUTeNW Apyrux
SI3bIKOB [AOJIXKHbI M3y4aTb 3CTOHCKUM N KaK 3CTOHLbl MOFYT MOMOYb UM B 3TOM
(cospaHne ycnoBuii  ONs  KOMMYHUKaAUMKM  Ha  U3Yy4YaeMOM  A3blke W
MOJIOXXUTEJSIbHOMO 3MOLIMOHANbHOro GoHa).
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Ce Li3bictoaHb
HaHKMHCKUIN yHUBepPCUTET, zx.xie@smail.nju.edu.cn

«MrPOBOM MPUHLMN» 10. M. NTOTMAHA U «<MACTEP NO

SK3IAMEHAM»:
MOrPAHNYHASA 30HA MEXXOY UTPON, OBYYEHUEM U
MCKYCCTBOM

B 1964 r. 0. M. JloTMaH BKIKOYMN <UFPY W €e OTHOWEHWEe K ObITOBOMY
NnoBeAEeHU0, 0BYyHEHUIO U UCKYCCTBY» B NpPOrpaMMmy nepBoOM NETHEW LWKOMbl MO
BTOPUYHBIM MOAENMpYyWNM cuctemMaM. B cTaTbe «Te3ucbl K npobneme
"MICKycCTBO B psay MOOENMPYKOLWMX CUCTEM" OH BbIABUHYN <UIFPOBOM
NPUHLMNY», KOTOPbIM B nocneayluwme rogbl HECKONIbKO pa3 MoBTOPSNACS B paae
ero paboT - OT aHann3a PpUTOPUYECKUX TPOMOB A0 NOCMEPTHO 0NybNNKOBaHHOM
KHUMM «uanor ¢ akpaHoM». [lecaTuneTus cnycTs, NOSBMBLUIMNCS B KUTAWCKOM

NHTepHeTe Heonormam «f#ZE» («MacTep Mo 3K3aMeHaM») Kak napoaus Ha

cnoBo «ZARZE» (neatenb MCKYCcCTBa) rOpbKOBaTbiM IOMOPOM MOATBEPXXAAeT U

TOHKYIO CBA3b Mexay obyuyeHueM (ak3aMeHamu), urpon (copeBHOBaHUAMU) U
MCKYCCTBOM: MoOJNlodble naun, nonyyawowme 6onbwoe YyOooBOSbCTBME OT
BbINOJIHEHUS YMpPa>XHEHUI, 3a npepenaMm CTaHOAPTHbIX OTBETOB HE MOryT
HanTKU cebe MecTO B CJ/IOXXHOW peanbHOM XWU3HWU. ITOT GeHOMEeH 3acTaBnaeT
NpennosioXmnTb, YTO B ONpPeaeneHHoOM CTerneHu U urpa, n obyuyeHue co3garoT
BOKPYr cebe Tak HasblBaeMbill «Marmueckmin Kpyr» (M. XénsuHra), He nmeroLwmin
HUYero obLw,ero ¢ peanbHbIMU UHTEPECAMU, N TPEDYIOT OT YYAaCTHMKOB <KUIPOBOro
OTHOLLUEHUS» K CBOeN aeATenbHoCcTU. Mo cpaBHEHUIO C 06pa3oBaHMEM UCKYCCTBO
OT/IM4aeTCs YCNOBHOCTbI, HO U TO, U OPYyroe MOXXHO pacCMaTpMBaATbCA Kak
KOMMYHMKATUBHYIO [OeATeNbHOCTb. HeaWCKPEeTHbIM XyOoOXXeCTBEHHbIA TEKCT,
HacCbIWEHHbIA  MHOrOCNIOMHOMN, HEenepeBOAMMOM Ha  OUCKPETHbIM  A3bIK
MHpopMaumn, npeacrtaBnseT cobom nonesHblit npuMep ANa «oby4yeHus
TekcTaMm» (B OTNIMUME OT «oby4yeHMa rpaMMmaTuKom», rno cnosaM JloTMaHa), a
CTO/IKHOBEHME Pas/iNyHbIX KOHCTPYKTUBHbIX MPUHLMNOB KaK MeXaHU3M
CMbICI006pa30BaHNA B WUCKYCCTBE MOXET OblTb 0OBACHEH <«<CMellaHHbIMMU
cCTpaTernaMm» B paMKax Teopun urp. VICKYyCCTBO - 3TO HE «NeTOM BKYCHbIV
NMMOHAaO»; CBOEW CTPYKTYPOM OHO CTaHOBUTCH «x/1eb0M HacyWwHbIM» ans
obpasoBaHuA.
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TaTbsiHa Ky30BKUMHa
TannuHHCcKMM yHUBepcuTeT, tatjana.kuzovkina@tlu.ee

TAPTYCKO-MOCKOBCKAS LWIKOJA:
LLEHTP M MEPUDEPUA. CNTYYAN B.®. ETOPOBA

B poknapge peyb nonpeTr 06 y4yeHblX, Ybe MMSA He BXOOUT B KaHOHUYECKUM
nepeyeHb MMeH oOcHoBaTenem TapTyCKO-MOCKOBCKOWM  WKOMbl.  Takum
"CTPYKTYpanmMcToM BTOpPOro psaga" octanca B muctopum Haykm B.®. Eropos,
KoTopbir 6bin Konneron ). M. JlToTMaHa B "AOWKONbHLIM" nepuoA: obcyxxapan c
HMM paboTbl N0 KMOGEPHETUKE U CTPYKTYPHOMN JIMHIBUCTUKE, OpraHnU3auMoHHbIe
BO3MOXHOCTM CO30aHUS TapTyCKOro HayyHOro ueHTpa, 6bin penakTopom
"JleKunn no CTPYKTypanbHOM MO3TUKE" M yyacTBoBan B JIETHUX LWWKoOMax W
"Tpydax no 3HaKoBbIM cucTeMaM". Nocne nepee3na B JleHuHrpan b. @. Eropos
aKTMBHO MponaraHgMpoBan uaen WKosbl B PasfnYHbIX Hay4HbIX LeHTpax CCCP.
He wn3yyeHa n ero ponb B 3awmTe Maen TapTyCKO-MOCKOBCKOM LWKONAbl  OT
KPUTUKWU CO CTOPOHbI 0dULIMANIbHBIX COBETCKUX MHCTUTYTOB.
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TaTbssHa CMonsipoBa
yHuBepcuTeT XeHeBbl, tsmoliarova@gmail.com

1964: "BCEJNIEHHAA SHUMUKINONEAUUN"

B 1964 rogy B CCCP yBuaenu cBeT «J1eKunm no CTPYKTypasnbHOM NoaTuke» H.M.
JloTtmMaHa. Bo BcTynneHuun K «Jlekumsam» JloTMaH nmucan: «CoBpeMeHHas ctagus
Hay4HOro MbILLIEHUS BCe b6onee XapakTepuayeTcs CTpeEMJIEHUEM
paccMaTpuBaTb He OTAeNbHble, M30JIMPOBAHHbIE SABMEHUSA XXU3HW, @ 0OLIMPHbIe
edMHCTBA, BWAOETb, UYTO Ka)goe, Kasanocb 6bl, MNpocToe ABNeHue
OEeNCTBUTENbHOCTU, NPM BIMXKaMLWEM PacCMOTPEHUM OKa3blBaeTCA CTPYKTYPON,
COCTOSILLMX U3 Bbonee NPoCTbiX 3/IEMEHTOB, M CaMo, B CBOK ouepefb, BXOAUT KakK
yacTb, B bosiee CNoXXHOe egUHCTBO...»

B KakOM-TO cMbICie, MepBbIM MPUMEPOM NogobHOro noaxona K 3HaHUIO cTana, 3a
200 net po KHUrM JloTMaHa, «3Huuknoneama» LOuapo v [Hanambepa. CyTb
nsnaHua, 3aTesaHHoro Ouapo v ero Apy3bsMW, 3akoyanacb B TOM, YTO6bI
paccMaTpuBaTb «NPOCTble SBNEHUA OENCTBUTENIbHOCTU» B KauyecTBe CTPYKTYP.
cocToAWwMx U3 boniee NPOCTbIX 3/IEMEHTOB M BXOASLWMX, B TO )Xe BpeMms, B bonee
CNnoXXHble eanHcTBa. OQHOBPEMEHHO C «JlekunsaMm» JloTMaHa, B 1964-M r., BO
@®paHuun Bbllwna KHUra «BceneHHas 3JHuuknoneamun» (L'Univers de
I'Encyclopédie), nogrotoBneHHaa P. BapTtoM, P. May3au u XX.-I. CereHoM. B
anbbom Bownn 135 rpaBiop, O0OTO6paHHbIX M3 3129 wunawcTpaunn K
«IHUMKNONEegnm». B  cTaTbsx, npeanucaHHblX  rpaBlopaM,  aBTOpPbI
paccMaTpuBanmM «3JIHUMKNOMNEOUIO» KOMMJIEKCHO, BHE Wepapxuun <«BepyLiero»
TEKCTa U <«BcnomoraTesibHoro» obpasa: ee WANOCTPauuM BRNepBble CTanu
06BHEKTOM MCKYCCTBOBEAYECKOr0 M CEMMOTUYECKOro aHanusa. Tak, B CBOeM 3cce
«06pa3s, paccynok, 6e3paccyncteso» (Image. Raison. De Raison) PonaH BapTt
CpaBHMBaN  «OBYX3Ta)KHOe»  YCTPOMCTBO  MHOMMX  WAAKOCTpauuMm K
«IHUMKIONEaAUn» C «ABYXOCHbIM» YCTPONCTBOM A3blKa (Mo AKOBCOHY): HUXKHIOK
YyacTb MWAAKCTPaAUMM CcuUTan BU3yaslbHbIM aHaANoOroM napagurMbl, BEpPXHIOLO
CpaBHMBan C CWHTarMon. B HaweMm poknage Mbl pacCMOTPUM 06K
MCTOPUYECKUIN KOHTEKCT nosBneHmsa «Jlekumm» JloTMaHa w©n «BceneHHOW
JHUMKIONegnn» - KOHTEKCT obpalleHns ryMaHUTapHOro 3HaHUS K HayyHOMY B
nomMcKax CTPOMHOCTW, BbIBEPEHHOCTW, HarnggHoOCTM W, B KOHEYHOM wuTOre,
onTMMM3Ma N Bepbl B COGCTBEHHbIE CUSIbI.
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TuMyp Nysaunpos

TannMHHCKNIM YHUBEPCUTET, guzairov@gmail.com

«®OPMA B HALUEM LWWKOJIE 3CTOHCKAS»:
YEPTbI MOBCEAHEBHOM YXM3HW PYCCKOA3bIYHOM LLIKOJIbI B
CCCP

06bEKTOM MccnenoBaHMs ABNAIOTCSA apxXuBHble MaTepuanbl 6onee 20 3CTOHCKMX
MU pyCcCKOoa3blYHbIX WKon CCCP, npemMyLecTBEHHO, NPOTOKObl POANTENBCKUX
KOMUTETOB N 06LELWKONbHbIX POAUTENLCKMX cobpaHui 1955-1987 rr. B ueHTpe
Hawero BHWMaHMA Bonpocbl: Kak opraHu3oBbiBanacb W BOCNPUHMMAaNachb
COBETCKasl coumanbHas [encTBUTENbHOCTb B wkone? Kak npoHukan,
MCMoNb30BaNCAs W YyCBaMBasiCA COBETCKMM HA3blK YYEHMKaMW, POaAUTENAMMU,
YUnTENSAMU, LWIKOJIbHbIM PYKOBOACTBOM? Kak OHM roBOpUAU B Kflacce 1 Ha pasHbIX
cobpaHuax? Kakoe MecTo B CBOEN, eCTECTBEHHOM peun 3aHMUMan ToTanTapHbIN
COBETCKMIN 53blK? Kakmmu 6binm rpaHumubl cBoboabl M BnacTu B NOBCEAHEBHOM
YXVU3HW COBETCKOM LUKObI?

Mbl paccMOTpPMM pas/finyHble acrekTbl MOBCEOHEBHOWM LUKOJIbHOM >KU3HMU:
cnocobbl 60pbbbl C HeycrneBaeMOCTbl, KOH(PMMKTbI Mexay YyuuTenaMm u
yYeHMKaMK, 3anpoTOKONIMPOBaHbl 6ecenbl CO LWKOJIbHMKaMM B KabuHeTe
OMPEKTOpPa, HakKa3aHMs MNPOBUHUBLUMXCA U WX poaMTesnen, ocylecTBneHue
KOHTPONA 3a BHEWHWMM BMOOM  y4yawmxcs. KpaTKo oxapakTepusyem
AEeATENIbHOCTb Pa3/INYHbIX 06LLELWKOIbHbIX POANTENbCKUX KOMUCCUI. MNoapobHee
OCTaHOBMMCS Ha aHanu3e CTAaTUCTUYECKUX AaHHbIX, KOTOpble KacakTcs, BO-
nepBbiXx, OOBbEMa BbLIAENSEMOM KaXAoM LWKOMOM MaTepuanbHOM MOMOLMK
ManoobecneyeHHbIM CEMbSAM U, BO-BTOPbIX, CIKUCKa TOBApOB, Ha NpuobpeTeHms
KOTOPbIX pPOAUTENU MNPOCUMNU AeHbrn. Mbl Takxe paccMoTpuM ¢parMeHTbl U3
BbICTYNIEHUN WKOJIbHbIX AUPEKTOPOB, YYUTENEN N NEKUMI ONa poauTenen.

C nomMoulbio cornocTaB/ieHUS NPOTOKONIOB POAUTENLCKUX U APYrnx cobpaHun,
NPOXOAMBLUMX B 3CTOHCKMUX N PYCCKOSA3bIYHbIX WKOMAaX, Mbl MOMNbITAEMCS BbISBUTb
XapaKTepHble YepTbl NMOBCEAHEBHOM XXM3HU pyccKoun WwkKonbl B CCCP.
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LLTedaH IMMaHyanb Tanxrpebep
BeHckuin yHuBepcuTeT, stephan-immanuel.teichgraeber@univie.ac.at

KAK MOAEJNDb JIOTMAHA MOXET NOTEPNETb HEYOAYY

EBpopernoH LleHTpona 6bin1 ocHoBaH ¢ 601bWKMM 3HTY3MasMoM 1 cnasoun B 2003
rogy. Mapbl pernoHa xoTen o6bveAUHUTb TO, UTO Bcerga 6b10 BMecTe. py6o
rosopsi, LleHTpona cocTouT mn3 uyeTbipex cemMumocdep, NpuUeM pellaloLen
rpaHuuen aBnseTcs rpaHmMua 6biBlLIEro xene3Horo 3aHaBeca. Ceryac npoueccol
nepesofda NPOUCXOAAT Ha rpaHuvuax cemmocdepa UMEHHO, HanpuMep, Mexay
YELWICKOM W aBCTPUUCKOWM cemmocdepon. 3aMeTHO, UYTO 3TO He CTOJbKO
anddysnsa, CKOMbKO 0CMOC. 3aMEeTHO, UYTO 3TO He CTOJNIbKO Anddy3ns, CKONbKO
ocMoC.

Cneundumka ropoga bpHOo B oTnmume oT [paru onpepensieTtcad BEHCKUM
B/IMAHMEM, TO €CTb TPaHCNSAUMEN aBCTPUNUCKUX INIEMEHTOB WUNU ABNEHUN B
yeuwckyt cemuocoepy. NMoapobHee 06 3TOM Mbl XOTUM paccKasaTb B HalleMm
noknape.

WHorga npepnonaraitT, 4TO MexAy [OBYMSA HaLMOHasNbHbIMKM XapakTepamy,
yexoM U aBCTpPUMLEM, CcyllecTByeT CUMM6MO3, nNpuuyeM KHura [alweka
«MpuknioueHunsa nobporo congata LUBelka» aBnaeTcsa XopownM NpUMepoM 3Toro
M cama no cebe HOCUT CUMBOJIMUECKUI XapaKTep. XapaKTep rocnoanHa Kapna,
TUMNYHOrO BEHCKOro

TeaTpasbHOrO MepcoHa)ka, Ha camMoM fJene saBnseTcs TpaHchopMaumnen
YEeLWCKOro MeHTanuTeTa, TaK UYTO Takas TpaHchopMaums BpSA NN MbiCMMa B
3anbubypre nnn MHcbpyke. 3To NokasbiBaeT, YTO HAa TUMUUYHO BEHCKOE OYEeHb
CUNbHO BANSIET NPOLLECC NepPeBOAa C YELICKOro.

BbpaTucnaBa TakXe HaxoguTCA MNOA4 CW/bHbIM BAMAHMEM CBOUX CBSI3eM C
ABcTpuen, npuyeM BeHa nmeeT ropasno bonee cunbHoe BAUSAHME, YeM HMKHASA
ABcTpua mnu bypreHnaHg. 3TO CBSI3aHO €We M C TeM, 4YTOo ceMumocodepa B
bpaTtucnaBe 3a nocnegHWe CTO MATbAECHAT NET CYWEeCTBEHHO M3MeHunacb. Y
ropofa ecTb HEMeLKOe U BEHrepCcKoe Ha3BaHue, a cnoBauKoe — caMoe Mnagulee
Ha3BaHWe, CO3JaHHOEe TOJIbKO CNOBaLKMMU POMaHTUKaMU. [pexxXHUN HeMeuKnin
XapakTep ropoga, 6e3ycnoBHO, MOAYEPKMBAETCH CEroOgHAWHUMU XXUTENSaMU,
Torga Kak BEHrepCKuUM XxapakTep, BuMaMMO, yTepsH. [lpuMmeuaTenbHo, 4TO
yKasaTenu ans TYpUCTOB B FOPOAE HanuCaHbl Ha CNOBALKOM U aHITIMNCKOM
f13blKaX, @ He Ha HEMELIKOM U BEHrepCcKoM. lNpuMeyaTenbHo, YTO yKasaTtenu ans
TYPUCTOB B ropofe HanmcaHbl Ha C/TOB3LIKOM V1 aHIJTMVCKOM A3bIKax, a He Ha
HEMELKOM 1 BEHIEPCKOM. DTO MPOrpaMMHbi OTPbIB OT Ooflee paHHMX
cemMpmocdep, Tak OWaxpoHUo cemMuochep MOXKHO Obl1o Obl O4eHb
XOPOWO PACCMOTPETb Ha MpuMepe bpaTuciaBbl. 3TO MPOrPaMMHLbI M
OTPbIB OT boNee PaHHMX
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ceMmocdep, Tak YTo AMaxpoHUI0 ceMmocdep MOXKHO OYEHb XOPOLLO PacCMOTPETb
Ha npuMmepe bpaTtucnasbl, Torga Kak JIoTMaH 3aHMMaeTcs NpPenMyLecTBEHHO
CUHXPOHHbIM YypoBHeM cemuocdep. CnoBaukmm cemnotTuk Munan LyTtosey,
Hayan nucaTb KHUTY 0 ceMmnocoepax bpaTtmcnasbl/Mpecbypra/Mo>koHb B 1980-x
n 1990-x rogax M 6e3pOonOTHO OTNIOXKUN 3TOT MNPOEKT, MOCKOJIbKY HaydHoe
coobuecTBo CnoBakmn He MHTEPECOBANOCh UM.

Ha aBCTpo-BeHrepckom rpaHuue obmeH Mexay BeHrpuen n BypreHnaHpoom
0CO6EHHO CUEeH, MOCKOJIbKY OH 6bl/1 YacTbio BeHrpnn Ha NPOTSXXEHUU ThiCAYMN
neT, Tak u4yTo Bce denepanbHoe rocygapCTtBO MOXXHO paccMaTpuBaTb Kak
TPaHCNSAUMOHHbBIN Bydep MeXay aBCTPUMCKOM U BEHrepCKoM cemMmochepom.
O6bMeH Mexkay CroBaLKOWM U BeHrepckom ceMmocdepor O0COBEHHO CUNEH,
MOCKOJIbKY MHOrme »uTenu tora CnoBakum BnageoT AByMs idbikamu. B cBoem
OOKNaje 1 TakXe XoTen 6bl MokasaTb, rAe He MPOMCXOAMUT nepeBoga Mexay
cemmochepamMn U, CnepoBaTesNlbHO, He MPOUCXOAUT reHepauum HOBOM
nHpopMaumm, Kak onucbiBaeT M npepnonaraet JIoTMaH, MOTOMY 4TO OH
npepnonaraeT, YTo ceMmocoepbl 06wWaOTCA APYr C APYroM, HO 3TO He CaMoM
cobow pasyMeeTcs.
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KOnuna XnbiICTyH
My3en “HapBckui 3amok”, julittain@gmail.com

KYJNIbTYPA TPUOUHIA U EE ONACHOCTM

B nocnegHee BpeMss TpUOUHr CTan O4YeHb MOMNYNAPHbIM cpeaun peTten u
Monoaéxun. CornacHo onpedeneHnio cnoea «rpmoep», aToT TEPMUH O3HaYaeT
WUrpoka B BMPTYalbHbIX Urpax, KOTOPbIA NOPTUT APYrMM MUrpoBoM npouecc 6e3
BCSIKOM NPUTOM MNONb3bl AN cebs 1 apyrnx Urpokos. Takoe noBeneHMe BKAKOYaET
B cebs nobble cnocobbl pacCcTpPoOUTb APYrUX WUIFPOKOB WM caenaTb UM YTO-TO
HenpuaTHoe. TepMUH pacnpocTpaHseTCs U Wupe Ha ayauTopuio 6norrepos,
OENCTBYIOWMX B TOM e XapakTepe. ABTOp paccMmaTpuBaeT nogobHoe
noBefeHMe B KOHTEKCTe HayyHoro Tpyaa Kapno Yunonna «®yHpameHTanbHble
3aKOHbl  YeNoBEYECKOM  TNynocTu», penas BblBogbl 0  MaclTabax
pPaspyLNTENIbHOM CUMbl KYNbTYpPbl FPUGUHTa.
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